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ABSTRACT
This Action Research Project studies my individual growth as an educator through the
lens of specific high-level practices. The intention of this document is to then perform
phenomenological analysis of my own instructional choices as a student teacher. Through
consideration of my clinical setting and student assets, three specific research questions were
created to reflect on classroom successes or where there is room for improvement. Those three
questions revolve around my understanding and implementation of differentiation, scaffolding,
and literacies in the high school English language arts classroom for grade 10 students. In order
to fully flesh out these concepts, you’ll find a philosophy of teaching, review of relevant
educational literature, exploration of methods, data analysis, and implications within the distinct
chapters.
Therefore, the overarching theme of this project is not to bask in successes or wallow in
mistakes, but to become more efficient at recognizing those successes or mistakes and
determining why they have occurred. Teaching is a constantly reflective practice that requires me
to be a lifelong student of education itself. As I become more confident in this type of process, I
will become a consistently better educator for all my students.
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Chapter 1
TEACHING PHILSOPHY INTRODUCTION

We exist in an age where nearly all of the repository of human knowledge is available at
our fingertips. With this power comes great responsibility. A responsibility we, in a general
sense as humans, are woefully unprepared to handle. Unchecked cognitive dissonance runs
rampant. So, consider me tickled pink when Piaget takes the learning theory scene and in
addition Vygotsky, discussing cognitive dissonance as a component for learning.
Epistemological Beginnings
In the 1920s, Piaget was immensely interested in learning and “especially curious about
the origins of knowledge, a branch of philosophy known as epistemology” (Ormrod, 2016, p.
294). Epistemology largely shapes how an individual views knowledge acquisition, an integral
consideration for teachers. Epistemic beliefs about how people think, what kind of knowledge is
obtainable, how those bits of knowledge are obtained, and whether it is even possible to have
said knowledge informs the way we interact with students, our expectations, what is taught, and
the methods we employ. “A variety of studies report their impacts on motivation, achievement,
text comprehension, learning strategies, teaching conceptions, and additional constructs”
(Berding et al., 2017, p. 103). There is current debate about impact regarding varying levels or
types of epistemic beliefs when it comes to education, for example domain-specific vs general,
but regardless, there is clear connection that epistemic beliefs in a general sense influence and
inform the ways teachers teach and how students receive information. “Research emphasizes the
role of epistemic beliefs for learning processes and outcomes” and “furthermore, several studies
report an impact of epistemic beliefs on learning outcomes” (Berding et al.).
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Piaget’s Process of Equilibration
Now that epistemology has been briefly explained, back to Piaget. While the breadth of
Piaget’s research is beneficial, for this purpose, I will cover what is relevant to the discussion at
hand. A radical in the field of learning research at the time, Piaget held and demonstrated
theories about education that were contrary to the widespread behaviorist perspective held at the
time. First, Piaget established that children are active and motivated learners (Ormrod, 2016).
Why is this so important? Because our students are not simply responding to stimuli, they are not
passive and actively manipulate stimuli while observing the effects they have caused (Ormrod).
Students work to create knowledge rather than simply being reactionary or taught specific
reactions. As students then experiment and exert effort within their curious natures, they also
organize what they are learning into schemes. These schemes are what children learn they can
do, which are then organized into groups of similar action or thought patterns that are used in
response to the stimuli (Ormrod). While we may still have behaviorist-influenced schemes
especially as young children, Piaget diverted from the accepted theories, showing that learners
develop increasingly elaborate cognitive schemes.
As individuals encounter information, their brains react in particular ways. One such way
is assimilation: when we are able to use an existing scheme to respond to or interpret stimuli,
whether it’s a specific object or event. This could mean transferring understanding to a new
problem with information we’ve learned previously. For example, Ormrod (2016) explains how
a second-grader who develops a scheme for adding two and three apples to make five apples is
likely to then use the same scheme when adding two dollars and three dollars to make five
dollars. This is a direct transfer. But, when we encounter an object or event and can’t apply an
existing scheme, accommodation occurs instead. There are types of accommodation we employ.
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The first type of accommodation requires an existing scheme to be modified to interpret and
respond to the new stimuli. The second type is when we must form an entirely new scheme.
These processes are complementary and go hand in hand as we encounter constantly encounter
information. “Learning is largely the result of accommodation—that is, of modifying existing
schemes or forming new ones. Yet assimilation is almost always a necessary condition for
accommodation to occur. You must be able to relate a new experience to what you already know
before you can learn from it” (Ormrod, 2016, p. 297). Prior knowledge activation is necessary
for students, as exemplified by this process, but is a discussion outside the scope of the current
philosophy statement exploration.
As students encounter information and so begin processing that information they
experience a state of disequilibrium, or what could be described as mental discomfort. When we
experience this type of dissonance, we obviously want to make sense of what is happening. The
mental discomfort can arise for a variety of reasons, especially in the case of cognitive
dissonance when a person is attempting to resolve competing thoughts. Cognitive dissonance
arises when a person is confronted with understandings, ideas, and values that contradict what
they know. It can also result when a person’s actions do not align with that person’s
understandings, ideas, and values. Using our schemes to facilitate assimilation and
accommodation to resolve the mental friction we engage in a process of equilibration. We
attempt to resolve the cognitive dissonance experienced.
Lev Vygotsky entered the learning theory scene around the same time as Piaget. While
much of Piaget’s studies focused on determining what children could do by themselves,
Vygotsky considered what children can do with the help of others. While Vygotsky claimed he
was radically different than Piaget, they both had a central understanding of mental discomfort
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when it comes to learning. “Vygotsky distinguished between two kinds of ability levels that
characterize children’s skills at any particular point in development. A child’s actual
developmental level is the upper limit of tasks that he or she can perform independently… A
children’s level of potential development is the upper limit of tasks that he or she can perform
with the assistance of a more competent individual” (Ormrod, 2016, p. 322). Enter the role of
teacher.
To promote maximum cognitive growth, the tasks we give students must fall within their
zone of proximal development (ZPD). If we give students tasks outside their ability to achieve
equilibrium, as in tasks that are impossible for them regardless of structure and assistance, there
is no benefit. If we give students tasks they can constantly accomplish and never have to
challenge themselves, there is also no benefit. Cognitive dissonance, mental discomfort, the
process of evaluating and working through our schemes whether it’s by ourselves or with help
from others, is integral to developing well-rounded learners.
Assimilation and accommodation are skills that should be nurtured. It isn’t a matter of IF
students will encounter information at school that causes outright cognitive dissonance but rather
WHEN. Practicing this recognition and evaluation within zones of proximal development
prepares students with necessary cognitive tools to consider and respond constructively to
outside perspectives as well as challenge their own pre-conceived ideas. Cognitive dissonance
can hinder communication, debate, research, and understanding of complex topics while reading
in-class texts, in other classes, and throughout student lives. Children who are able to resolve this
mental disharmony and move from disequilibrium to equilibrium, develop more advanced levels
of reasoning and learning.
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An Orphaned Responsibility
Why then would we not explicitly explain the process through which our brains handle
new information in a setting (school) that is inherently dedicated to giving young minds new
information? To adopt a term from Buehl (2017), this seems an “orphaned responsibility”—a
piece of instruction nobody takes care of. Interesting to note, but outside the scope of this
statement, Buehl additionally connects to our earlier epistemic beliefs discussion as he belongs to
general versus domain-specific belief systems in terms of impact.
Educational institutions have grand ideas about the various skills and concepts they will
impart to their students, but in the process of establishing these noble and lofty goals, some of
the foundations may be underdeveloped or lacking entirely—especially if we never explicitly
address particular foundations. Is there such a focus on rigor that we forget development occurs
within particular zones of development and that our students must possess schemes capable of
handling the rigor and cognitive load in the first place? We assume what students can or should
be able to do based on what we (doubly) assume other teachers should have taught. We assume
that because students have been through various degrees of schooling, they have an
understanding of (or if not consciously recognized at least it becomes second nature regarding)
how learning occurs, how to process the intake of information, to apply that information to a
variety of activities, and to then transfer that information into other scenarios, domains, and
ultimate understandings regardless of what that individual thought previously. Does this seem
like a rather long list of assumptions about the nature of our students’ learning?
“Of all the factors … none exerts more influence on what students understand and
remember than the knowledge they possess” (Buehl, 2017, p. 80). This knowledge informs our
schemes; it informs how we react to information—the level of disequilibrium or cognitive
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dissonance we experience. If I was to teach without considering these facts, I would be largely
setting up my students to fail in many ways both inside my classroom and when they leave it.
These facts inform my epistemological beliefs and therefore the ways in which I will structure
learning. I am here as an instructor not only teaching students about things such as English
grammar, but also critical-thinking skills that will challenge and propel them to new
understandings about themselves and the world. Each and every student brings immense prior
knowledge to my classroom. They don’t simply drop who they are, what they believe, and how
they learn at the door and I receive a blank slate to simply inscribe lessons upon. With
foundational knowledge of how learning occurs, I am better equipped to help each and every
student learn about how they learn. I am better equipped to help each and every student
recognize and process disequilibrium. I am better equipped to help each and every student see
what they bring to the classroom as valuable and how it influences their learning. I am better
equipped myself to recognize students as individuals who bring varied perspectives and
understandings I can learn from, too.
I find it particularly astounding the only students I’ve encountered who know the phrase
“cognitive dissonance” are those who took elective psychology courses. And the definition these
students know seems decontextualized with a lack of understanding that it is a common mental
occurrence that literally everyone (including themselves) experiences and will continue to
encounter throughout the course of their lives. What is the purpose of school if not to create
lifelong learners? What is the purpose of school if not to give students the tools necessary to
process information they encounter long after they leave a classroom? What is the purpose of
school if not to establish foundations we explicitly recognize and explain to students for
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improved application and transfer? I suppose all of these questions require a discussion about the
purpose of school.
The intention of school has certainly evolved since its inception. Often school is
influenced by the current necessities of the nation it exists within. For the United States then,
we’ve seen single-room schoolhouses into efficiency models based on producing as quickly and
efficiently as possible working cogs for boosting the economy. But, the general understanding
and view of education is no longer about simply creating a workforce. Of course, education
supports student development of skills that benefit them in a career, but it also is now helping to
develop general life skills and attempt to foster an appreciation for lifelong learning and critical
thinking. From a model of producing efficient workers to instead a holistic view of students as
people in their own right, definitions of education have drastically shifted.
My Responsibility
Perhaps then we’ve pinpointed where the educational system in a general sense has at
times failed previous generations. As we’ve learned much about learning itself and what
constitutes effective learning environments, it is imperative to recognize patterns that no longer
serve us as educational professionals. Practical application over regurgitated facts. Critical
thinking over rote memorization. Recognizing prior knowledge as integral to development over
decontextualized instruction. It becomes the responsibility of educators to turn this learning
about learning into practice. It is my responsibility as I endeavor to become an effective educator
to focus on my students as whole individuals. It is my responsibility to adopt orphaned
responsibilities so integral to the success of my students. It is my responsibility to give my
students the tools they need to be successful in the spheres they exist in, both at school and
beyond.
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Conclusion
With all this in mind, the intention of this action research project has taken shape in the
form of three research questions based on three general themes. The first theme is centered on
differentiation. I will be evaluating the way my instructional choices have changed in regards to
effective differentiation. This will include generalities as well as specifics in regards to IEPs, 504
plans, and ELL education. Differentiation then is the base from which I consider my second
theme around scaffolding. In what ways am I integrating successful scaffolding into lesson plans
so I’m able to target appropriate levels of challenge for my students?
The final and third research question born of this project is specific to the domain in
which I teach: English language arts. As the scope of this discipline continues to expand, I need
to not only consider how I will reach students with over-arching best practices through
differentiation and scaffolding, but also the literacy of the subject itself. Where and how do the
lesson plans I create reflect an expanded view of literacy?
Through careful examination and reflection of these three research questions, I will be
better prepared to prepare my students for school, careers, and life in general. It is with every
intention that I treat students not as cogs to be put into a machine; instead, they are vibrant young
adults who have the difficult task of navigating the ever-changing, ever-expanding worlds
around them.
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Chapter 2
LITERATURE REVIEW

Purposes and Objectives for the Literature Review
This literature review is intended to provide background research into the major themes
of this action research project. My first and foremost concern is with how teachers and
researchers have examined inclusive education practices, specifically in regards to
implementation of differentiation. Secondly, my purpose in this review is to specifically examine
best practices for teaching in a general sense, which led me to search for information based
around scaffolding. Additionally, because I would be studying my own practice in the English
language arts field, I looked for studies that indicated the kinds of instruction that are effective
for secondary-level students to examine the research on literacy and how the concept of literacy
has had to expand.
Procedures for the Literature Review
As I read literature for this review, my main focus was on best practices for meeting
diverse needs of my secondary-level public school students. This research on differentiation led
me to a great many concepts and strategies. In order to narrow my findings and make them more
specific to this research project, I then focused my review efforts on articles that discussed how I
can examine my own practices to become more effective in creating a learning environment
where every student can succeed. From this search, two sub-themes emerged of 1) focusing on
rapport building to facilitate effective differentiation and 2) the importance of collaboration for
culturally responsive pedagogy and inclusive education that supports the idea every student can
learn.
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In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes of differentiation, scaffolding, and
expanded definitions of literacy in the English language arts classroom. I read each article to
determine how it fit within these broad thematic categories, and then, through a process of
reading and rereading for salient features of each study, I determined the subheadings in the
literature review. My intent was to start with a broad treatment of each theme and then to
systematically reduce broad understandings to specific understanding of how these themes are
present in research about differentiation.
Differentiation
One of the most crucial best practices for meeting students where they’re at, is
differentiation. In order to successfully implement differentiation, Tomlinson and Moon (2013)
call out specific key teacher responses largely focused around positive epistemological beliefs.
First and foremost, the instructor must have confidence in student capacity to succeed. This
includes every student regardless of background knowledge in a subject domain, cultural
background, exceptionalities, etc. Of course, this doesn’t mean every student needs to produce
and perform at the identical level of their peers. This is the heart of differentiation, providing
students with opportunities for success that invites them into the “informal club” of academia
(Smith, 1998). Such a belief is squarely positioned within the concept of growth mindset, or
belief in incremental view intelligence where intelligence has the ability to, and will, improve if
effort and practice are used (Ormrod, 2016). Every student has the ability to demonstrate their
learning, but perhaps may benefit from varied instruction, rigor, assessment, etc. This must be a
foundational, epistemological belief.
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Tomlinson and Moon (2013) continue by explicitly calling out the importance of teachers
inviting their students to engage, demonstrating respect for student thoughts and needs. These
conversations with students help create rapport and a culture of learning where students feel
valued. “…Research has repeatedly indicated that teacher’s emotional connection with a student
is a potent contributor to academic growth” (Tomlinson & Moon, 2013, p. 3). For an instructor to
even begin considering differentiation, understanding of student idiosyncrasies is integral. This
isn’t to say there can’t be general differentiation, but in order to provide a student with the level
of support they need, it is facilitated easier and quicker by taking genuine interest in students as
whole individuals and not a reflection of school-measured performance.
An additionally crucial component is reflection, as will be explicitly demonstrated in the
action research portion of this report. This reflection requires careful listening and observation of
students in order to determine what is and is not working for each student. Differentiation
requires far more than just observing. What makes differentiation so important is the action taken
as a result of what is noticed. As stated earlier, there is a strong connection to epistemological
importance of believing all students can learn, including students who are not represented by the
majority. As Robinson (2016) brings to light, there is a current overrepresentation of non-white
students in high-incidence disability categories. This type of disproportionate minority group
representation typically occurs in those categories where professional opinion plays a role in the
decision-making (Gargiulo & Bouck, 2018). As Gargiulo and Bouck point out, this type of
misclassification hinders student ability to meet their full potential in the classroom, especially if
they are subsequently denied access to the general education curriculum, leading to limited
employment and post-secondary education opportunities. Not to mention, they are highly likely
to receive “services” that do not fit the student’s actual needs. As Ballard and Dymond (2016)
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point out, even students who are correctly identified as needing additional supports don’t
automatically receive an appropriately inclusive education or that the unique needs of a student
are met. This all leads us to culturally responsive pedagogy as a necessary best practice for
accurately meeting the needs of diverse student populace.
Cultural responsive pedagogy insists upon cultural reciprocity, developing cultural
competence and cultural responsiveness. It is imperative for everyone within school districts,
including individual teachers, to examine their understanding of cultural differences,
“…variables to be examined include appropriateness of interventions based on student need,
teacher attitudes toward linguistic, racial, and cultural differences, and access to curriculum and
materials that are responsive to all students’ backgrounds and life experiences” (Robinson, 2016,
p. 24). What Robinson found was that when teachers developed multicultural awareness to
develop a culturally responsive classroom where collaboration was welcome, teachers developed
higher expectations for their students and were better able to differentiate instruction. Cultural
sensitivity is based on becoming aware of, develop respect for, and realize that cultural
backgrounds influence values, priorities, and perspectives of our students as well as their
families (Gargiulo & Bouck, 2016).
Collaboration is a huge component of culturally responsive pedagogy. Collaboration
benefits not only minority-group students who have been mislabeled in the disability framework,
but all students, including those with true exceptionalities that require unique interventions.
Collaboration takes many forms such as with other teachers in co-teaching environments (Cook
et al., 2010). For students with exceptionalities, collaboration may include other professionals
such as psychologists and physical therapists. Collaboration must also include community
involvement and creating inroads with student guardians. “...The field of teacher education is in a
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critical and unique position to introduce and facilitate best pedagogical practices for diverse
learners through enabling general and special preservice and practicing educators to
collaboratively investigate, define, and create a transformative learning environment suitable for
every child” (Pellegrino et al., 2015, p. 188). The narrative becomes one of working together for
the students, not deciding that a student belongs to a different teacher or program.
It is encouraging to examine these sub-themes that enable effective differentiation.
Instead of throwing our hands up and saying something akin to I’m using all the best practices,
why won’t these kids learn? We are seeing that “A paramount shift has begun, moving the focus
from individual students as the problem to the examination of the environment” (La Salle et al.,
2018, p. 389).
Scaffolding
As discussed in the previous theme, differentiation is a best-practice strategy to ensure
curriculum is accessible to every student in the classroom. Differentiation is also especially
useful to consider during the actual planning process not only as a reactionary element.
Specifically, assessments should be used as a high-leverage practice to incorporate
differentiation in lesson planning. Through a variety of assessments, instructors are better
prepared to create necessary scaffolding and identify key moments in the lesson that may need
differentiated to start with.
Scaffolding is defined as supportive technique that was established in alignment with
sociocultural theories of learning (Ormrod, 2016). Originally brought to the educational scene
through Vygotsky’s research of proximal development and appropriate levels of challenge,
scaffolding is a critical component of overall success as an educator regardless of student
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population demographics and domain. Scaffolding can take a variety of forms, including, but not
limited to:
•

Modeling

•

Division of complex tasks into smaller, more manageable tasks

•

Assistive technology to make a task easier

•

Frequent feedback about student progress

•

Asking critical questions to help students stay on track or consider important aspects

Various sub-themes have presented themselves through the literature review, establishing
their importance to the implementation of scaffolding: use of assessments as feedback gathering,
gradual release of responsibility, and the use of backwards planning.
When the term “assessment” is thought of in the realm of academia, there is likely to be
an association with testing, perhaps even high-stakes tests. There is also likely to be negative
connotations, pairing the word with concepts of memorization and test anxiety. For this reason, it
is necessary to unpack what assessment truly means in the sense I’m using it. Assessment is truly
just the means through which student data is collected, synthesized, and interpreted (Tomlinson
& Moon, 2013). The real key, especially in a differentiated and well-scaffolded classroom, is
being able to apply the data in an actionable way. It’s all well and good for me to analyze test
scores and realize most students completely missed the mark, but continue on with the lessons.
It’s an entirely different thing when I react to the data, then re-teaching or otherwise adjusting
and informing my instruction.
There are multiple types of assessment then at the disposal of a teacher who wants to
understand their students’ learning profiles for proper levels of challenge. Firstly, there are
formative versus summative assessments. Summative assessments are much more likely to be
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recognized by students and are traditionally what most people associate with “tests” or “finals.”
The intention of summative assessments is to provide a grade of some kind; a measurement or
evaluation. These summative assessments should be determined through backwards design, but
more on that later. In contrast to summative assessments, formative (sometimes referred to as
ongoing) assessment is a continuous process of measuring competencies and readiness. As
Brookhart (2016) describes, “Formative assessment is an active and intentional learning process
that partners teachers and students to continuously and systematically gather evidence of learning
with the express goal of improving student achievement” (p. 8). Therefore, formative assessment
must be clear in its intention: to set goals, provide feedback (for the student or instructor), and
foster a growth mindset.
But, what is feedback? Feedback is a bit of an ambiguous term since it can describe a
variety of comments. There is often a misconception that feedback must always be advice or an
evaluation when it really is simply information in regards to how something is progressing
towards a goal. Despite feedback being critical to a differentiated and scaffolded classroom, it
can sometimes be viewed as a tedious and time-consuming endeavor. Wiggins (2012) notes
though that if educators use an excuse that is no time for feedback, then what they are really
saying is there is no time to cause learning. There are a few critical components that must exist
within feedback for it to be effective, especially when considering scaffolded lesson units.
Feedback must be clear and user-friendly for students, as in specific and personalized
(differentiated). It must be specifically goal-focused and students must understand the intended
goal. And, feedback must be timely. There is little benefit in receiving feedback if the task or
goal at hand is in the past and students can’t apply or respond to the feedback. Feedback must be
given with an intention of inviting students to follow-up and not shut them down. Buehl (2017)
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harps on this concept, reminding instructors that they have the power to reinforce inaccurate
identities students have, where they believe they are simply not good at or capable of learning
(especially within specific domains). The language teachers choose to use, in the general
classroom setting as well as in feedback, must be used to encourage students in the belief that
they have worthy contributions.
To expand upon formative assessments, we encounter formal and informal assessment
types. These can, and should be, used throughout a unit to determine student understanding,
adjust pacing, and evaluate existing scaffolds for appropriateness. Formal assessments are
specifically what students do to demonstrate understanding. These are often graded or somehow
evaluated, but that doesn’t mean they need to necessarily affect overall grades. After all, if
students are presented with a goal of improvement, the formal assessments can be used to
demonstrate improvement and grades are determined off of such an improvement rather than
simply a measure of “right vs wrong.” In comparison, informal assessments are constantly used
in the classroom to check where students are at. These can be as simply as asking students to
give a thumbs up or thumbs down to show how comfortable they are with a concept, rating on a
scale how well they understand something, exit tickets, and other modes of communication that
are not graded and simply provide an educator with data. These informal assessments have great
impact on scaffolding, especially in the moment. I would consider these like signposts or mile
markers on the highway. Have I gone too far too quickly? Do I need to pick up speed? How are
students feeling with their current understanding?
To continue with background information of the literature review on assessments that
benefit scaffolding, we must acknowledge that prior knowledge and experience is the best
position from which students will learn (Buehl, 2017). The knowledge and skills students
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possess is an attribute and a resource to be used. Pre-assessments are of particular use in the
informal assessment realm to determine this prior knowledge. Even within this category, I must
consider the different types of pre-assessments available to provide me with student data. Preassessments for knowledge help give me an understanding of where students are heading into a
lesson. Pre-assessments for interest help give me an understanding of who students are. If I know
more about what interests, excites, or even unnerves my students, I am better prepared to create
engaging lesson plans that students are able to connect with or see the justification for in
connection to their own lives (Tomlinson & Moon, 2013). This data combined can be useful in
tailoring necessary scaffolds for the needs of different student populations. There likely will be
students who are more prepared or more knowledgeable about particular topics and concepts. I
will be better prepared for differentiation as well as critically examining my lesson plans with an
eye for appropriate levels of difficulty to challenge students without making them overwhelmed
or bored. From a behavioral perspective, this knowledge is important in order to create successes
for my students (Ormrod, 2016). Scaffolding is not appropriate if students find that each activity
seems or feels nearly impossible and they do not achieve momentum through the intended
structure.
With all of this assessment data in mind then, it becomes clear that scaffolding for
instruction is not happenstance. The clearest and most effective way to enact scaffolding is
through gradual release of responsibility (Read et al., 2014) and integrating assessment along the
way. A particularly excellent example of this concept exists within the IMSCI model. According
to Read et al., the IMSCI model follows the following procedures:
1. Inquiry
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Students are immersed in inquiry. This involves conveying intended goals, criticalthinking questions, anticipatory sets, and other strategies to engage students. Pre-assessment
would be beneficial before and during this step of the process to gain data about preexisting
knowledge and interests that could be utilized.
2. Modeling
A critical principle of social cognitive theory, modeling is based on the idea that people
learn through observation not only of behavior, but of consequences (Ormrod, 2016). Modeling
can involve direct demonstration of a skill as well as giving students access to the cognitive
moves necessary to work through or complete a task, perhaps by talking aloud the thinking
process. The point is, such as with an example of writing, “to make explicit what children
ordinarily can’t see: how words go down on paper, and the thoughts that go with the decision
made in the writing” (Read et al., 2014, p. 470). Modeling could involve various types of
assessment data, such as informal oral responses and participation from students during the
modeling demonstration.
3. Shared activity
This involves an invitation to students for engagement, a component of differentiation as
well if we are to think back to the prior theme. Students can help with the process an educator is
modeling, for example. Formal or informal data collection could be utilized in this step, asking
students to turn in the shared activity, giving an instructor physical evidence to analyze in terms
of student engagement and understanding.
4. Collaboration
Not to be confused with the previous concept, collaboration is instead working through a
similar process or task with the aid of a partner or small group. Social cognitive theory supports
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this step in the model, reminding us how people learn a great deal from interacting with others,
not simply observing a model. There is a creation of understanding that brings together
constructivist and sociocultural learning theories. Formal assessment would be a benefit in this
step of the model, giving instructors data into how well the current scaffolding is working. Do
students need more time with this concept? Or, are they ready to go onto a summative
assessment?
5. Independent work
The result of the scaffolded model is, of course, that the student is now capable of
engaging with the process or task on their own. Through direct modeling and the removal of
supports over time, students are set up with various successes, thus creating forward momentum
in their learning. Of course, this begs the question how much is too much support and how do
you know when to remove them? Differentiation can provide us with insight into these
questions. For some students, support can be less-than gradually released while others may need
to revisit some of the steps along the way, perhaps with modifications. Assessment data is key
then to appropriate scaffolding and an ongoing process that is never truly finished.
Briefly mentioned earlier was the concept of backwards design. As Wiggins & McTighe
(2005), explain, backwards design is when lessons develop from desired outcomes and the
appropriate teaching activities follow suit. First and foremost, this strategy benefits scaffolding in
the sense it ensures the specified goals are the focus. Lessons then follow a logical progression,
enabling students to meet the various challenges on their way to mastering goals whether that be
a state or other standard. Secondly, backwards design forces us, as educators, to examine “why.”
When the “why” of what we’re doing is clear to us, it can be clearly explained to the students, so
they have the end goal in mind; purposefully directed learning such as through “big ideas” or
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essential questions (Ainsworth, 2003). If students understand the “why,” their sense of mastery
goals are also supported (Ormrod, 2016). The process becomes important because “without such
explicit and transparent priorities, many students find day-to-day work confusing and frustrating”
(Wiggins & McTighe, 2005, p. 16). I’m reminded of a discussion from Kittle (2013) where a
student was particularly frustrated with assessments and he specifically asked, “Why is school
this game?” (p. 21). Purpose and actions are most effective when clear and demonstrate logical
alignment.
Scaffolding forces this “game” to be clearer, with less guess work, and specific goals that
everyone is aware of. Scaffolding needs to not only provide appropriate levels of challenge, but
also needs to provide students with structure to be able to see how their learning is being
directed. To ensure this scaffolding is designed in a way that truly supports learning, backwards
design is a critical factor. It insists upon authentic student assessment that directly correlates with
what students have been learning or what skills they are acquiring. Without an end goal in mind,
student learning is less directed and difficult to measure. If I don’t know where the lesson is
headed, my students certainly won’t either.
Literacy
The final overall theme in this literature review, is in regards to the specific domain of
English language arts. High-level best practices of differentiation enacted through scaffolding
provides me with the framework, but it becomes my responsibility to then examine application
within my area of expertise. Various sub themes that presented themselves throughout the
literature was the focus on literacy building in a general sense, expanded multimodal views and
the necessity of digital literacy in the 21st century.
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Literacy is a hot-button issue in all domains, but is of particular interest in language arts.
It is our goal to create lifelong readers (Kittle, 2013). The ability to read and write effectively
does not solely benefit students inside my classroom and has interdisciplinary implications. Take
for instance the example of a math teacher, Sara, examined by Chval and Khisty (2009). Sara’s
domain is mathematics, but she expects students to product an extensive amount of written work
(p. 129). Not only is this supporting general domain literacy in mathematics, but it supports
bilingual literacy for Sara’s Latino student population. All of Sara’s students demonstrated
English and mathematical improvements over the course of the year. Literacy supports language
acquisition and the ability to explain what someone is learning. This ability to summarize is
particularly useful for learning and memory retention. (Ormrod, 2016). Whether students are
emergent bilinguals or not, all children are language learners (Nichols, 2006). In fact, Nichols
points out, this progression is something that continues throughout the extent of our lives—often
without us consciously realizing it—as we strive to communicate in effective ways with a variety
of people and for varied purposes. Literacy must then, be a priority, and be communicated as
such to students who may sometimes miss the point of being in an English class.
From personal experience, I’ve been asked by students how they’ll use what they learn in
the real world, especially when they don’t see themselves as readers or writers. Why create
readers and writers; a literate society? Reading is an activity we use to make sense of the things
around us; to understand (Buehl, 2017). Literacy itself then is not a widely debated priority, but
the rigor behind it can be, as Tovani (2004) explains. As class sizes become larger, resources
become scarce, and focus on national testing increases, teachers encounter more difficulty. To
reference previous themes, differentiation on an individual level becomes unwieldy. There is
pressure to focus on coverage rather than content to expose students to as much information as
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possible in the hopes of them being prepared for these standardized tests (Tovani, 2004). Where
this gets education in trouble with literacy is whether then those texts we’re using are truly
accessible to all students and the rigor level is appropriate. Students won’t improve in literacy if
there is a lack of comprehensible input (Krashen, 1981). Rigor is often misconstrued as
unrealistic expectations; therefore, if a text is inaccessible to students due to their literacy needs,
then the rigor of a text and course is null and void anyway. Literacy improvement becomes more
attainable when educational professionals match rigor with appropriate levels of challenge.
Therefore, it is not just basic literacy that must be a heightened priority in my English
language arts classroom, there are subsets of literacy that must be addressed. First and foremost,
of the two subsets discussed in this paper, is digital literacy. “Now, English teachers must
embrace a new role: We must advocate for digital literacy, not just technology, in a way that
reconceptualizes our discipline” (Hicks & Turner, 2013, p. 61). Classrooms encounter two
widespread problems when it comes to technological integration for the sake of digital literacy.
For the schools that can afford technology, it is often seen as an add-on rather than a necessary
skill and the use of technology is a frill or something to utilize “if there’s time” (Hicks &
Turner). For the schools that can’t afford the same kind of tech, there is a struggle to create
accessibility and to plan for the use of tech in the first place. Again I’m reminded of the “why”
behind what we choose to use in a classroom. The “why” must make sense and it must be
directly applicable to students. If we’re simply asking them to use a piece of tech because there’s
extra time and don’t communicate the usefulness in an authentic way, that’s how tech will
continue to be viewed in the classroom setting. Similarly, for schools that struggle to create this
access, there becomes a struggle to participate as fully economically and politically as those
schools that have interactive and 1-to-1 tech ratios.
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Especially in an age where the repository of human knowledge, for better or worse, is
available at the stroke of some keys at a computer, what could be more important than literacy?
Digital literacy and therefore digital citizenship, must be explicitly addressed and, just as
explained in the previous theme and demonstrated by the fact students often don’t see the “why”
of something, must be made explicit as possible as to the benefit for students. It isn’t just novels
students should read, but they should have access to scaffolded interactions with digital media
reports and other non-fiction accounts. These kinds of texts help students engage with political,
economic, and cultural questions embedded in society (Polleck, 2016). This type of critical
media literacy encourages students to think critically about the messages they receive and where
they come from (Polleck). Or, in the words of Heller (2016), these nonfiction genres are even
“more conducive to the development of key skills, chief among them being rhetorical analysis
and argument … these skills are conducive to the value of informed citizenship” (p. 13). Heller
continues by calling out the necessity of students to learn to recognize when messages are being
used to trigger emotions (think of advertisements or propaganda) and to understand why or how
these things are being conveyed. Students are already immersed in this digital world by the time
educators encounter them. And what students have been exposed to does not drop off at the door,
giving us a clean slate to teach. Similarly, we can’t assume transfer of critically analyzing a
novel to that of reading a news article. Just because students often exist within technological
spheres, we can’t assume they automatically how to use search engines and determine credibility
of sources if they are not explicitly taught. As mentioned in chapter 1, this often falls into
orphaned responsibilities where because students use something, we equate this with mastery.
From paper and pen to the age of the Internet, a grand scope literacy has been addressed.
Literacy has a crucial additional component, though, which is the fact it is multimodal. Language
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arts is just that, a study into the art of language and language is all based on communication.
There are vast modes of communication, including modes which use very few words or none at
all. What benefit do we provide students in the English language arts classroom if we do not
provide opportunities to build and explore this sense of multimodal literacy? The different modes
provide fundamentally different perspectives for students to explore all while exploring,
generating, and refining the representations (Wilson & Chavez, 2014). Interestingly enough, this
sense of literacy is supported by the concept of universal design for learning (UDL). Students are
unique, as the need for differentiation shows. Students learn at different rates and engage in
different ways, calling for scaffolding to be closely considered. Literacy then must take all of this
into consideration, expanding on the definitions students understand to prepare them for effective
communication in a world that is constantly shifting and constantly communication, even when
we may not realize it.
Multimodal literacy can include a grand number of artifacts and texts so long as we are
willing to expand our definition of the word “text.” Political and propaganda cartoons give
students opportunities to interrogate images that have been used to create heightened race
tensions, sexism, and other prejudices (Polleck, 2016). Music and lyrics give students insight to
mode, tone, setting, and in the case of ballads following and plotting the trajectory of a narrative
(Goering & Strayhorn, 2016). Additional benefits of musical arts integration include using music
to further develop more understanding about students as individuals, creating more opportunities
for pre-assessment of interest and differentiation. In the case of UDL, these multimodal texts are
dual-storage methods for memory, giving students additional information with which to learn
and connect their understandings. And, a particularly significant benefit especially in the case of
music as Goering and Strayhorn point out, “is that arts integration approaches have the most
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significant impact on students from disadvantaged backgrounds” (p. 31). As discussed earlier
and pointed out by Buehl (2016), prior knowledge activation is one of the single greatest tools
educators can access for learning. In an arts integration classroom or one with generally
expanded views of “text,” students who have largely believed themselves outside the realm of
academia can now join in on the conversation because they feel they have something to add.
An additional strategy is presented by Lindblom et al. (2016) through infographics. These
can be used individually as well as to support (scaffold) literacy texts, “Thus requiring students
to synthesize different kinds of textual information, engaging them in higher-order thinking,
while working in a genre intended for real-world readers” (p. 37). This concept of real-world
readers begs further investigation. “Authentic activities” are what give students access to direct
transfer of skills and concepts learned in school (Ormrod, 2016). Giving students opportunities
within an environment where they are allowed to make mistakes, think growth mindset, and
work rigorously with various texts and situations they will encounter in world outside of school,
gives students a better idea of the end goal and thus, helps them understand the benefit to
themselves. Infographics are another example of the dual-storage method in action, just as
musical integration is. There is an effect called “picture superiority” where people are more
likely to remember pictures than words, especially after an extended period of time (Lindblom et
al). Having students interact with and even create infographics gives students an opportunity to
analyze symbols in ways that support examination of symbols in literary spheres. Lindblom et al
brings up the idea of color as an example. Color is especially used in advertising to influence and
communicate with potential buyers, yet this is a form of communication (an art of language) that
is rarely explicitly addressed in a language arts classroom setting. Suzanne Choo (2010) points
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out that visually rich texts encourage critical thinking in ways that are particularly relevant in an
image-saturated mass-mediated society, which we absolutely live in.
Of course, it isn’t just music and infographics I’ve extensively discussed, which are
useful in a multimodal classroom. Multimodal literacy also involves, but is not limited to:
photographs, physical space arrangement, patterns in tables, engaging one’s body physically, and
performance arts (Wilson & Chavez, 2014). In fact, integrated a variety of these (think UDL),
helps students transfer meaning from one to the other and even translate from various domains to
others, insisting on generative and reflective thinking (Wilson & Chavez). It is imperative
students are not only exposed to an expanded view of text, but are given ample opportunity to
create these artifacts as well through carefully scaffolded units with clear end goals in mind.
Through a focus on literacy, with expanded understanding of what a text even is within
literacy, students are provided with a richer literacy experience in modes that may be more
accessible to them and connect to prior understanding.
Summary
The literature reviewed here indicates that students must be treated as individuals, with
idiosyncrasies effective educators must recognize. While there is a great deal of research into the
effective implementation of differentiation and scaffolding in the English language arts
classroom where we are asked to put on more and more hats with expanded definitions of
literacy, there is an aspect of first-hand experience lacking for a pre-service teacher. It is with
this intention then, that my action research project emerged, giving me an opportunity to not only
review what has already been written, but directly apply my experiences while gauging effective
implementation. The following chapter will explain how I went about deciding on procedures
and data collection methods in order to specifically examine my own teaching practices in
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relation to changes in implementation of differentiation, the crafting of appropriate levels of
challenge through scaffolding, and the ways in which I combine these to properly address the
various aspects of literacy students need for success in a multimodal global environment.
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Chapter 3
RESEARCH METHODS

The methods of inquiry for this study focused on the principles and practices of action
research, using self-study aligned with professional teacher standards, teacher artifacts, lesson
plan analysis, journaling, recorded commentary, and field-supervisor observations as a means of
data collection. I will begin with a review of action research principles to establish the
foundation for this study’s method of inquiry. Second, I will review the choices and purposes of
data collection that helped to highlight my instruction and means for searching for improvement.
Third, I will detail my context for the study, methods of data collection protocols, maintaining
credibility and trustworthiness of the data, and acknowledge my limitations as a researcher.
Finally, I will present the procedures used for studying my practice, while providing data and
analysis that speaks to adaptations and adjustments made to my instruction as I implanted this
study.
Research Questions
My focus for this research was to thoroughly examine three themes involved with my
teaching. Specifically, I examined differentiation, scaffolding, and how the English language arts
domain has expanded. This focus aligned with the following INTASC Standards for teacher
professional development. Additionally, I considered how studying my own practice in line with
INTASC Standards could improve my own instruction and therefore, student learning. My
purpose of this study was to compare the ways in which INTASC Standards and my action
research align to create positive experiences for my students. The research question (s) for this
study were:
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1. How has my planning for effective differentiation changed?
Data gathered from a focus on this question was used to evaluate the best practices for meeting
diverse needs of secondary-level English language arts students.
2. In what ways has the scaffolding in my lesson plans provided the right amount of
challenge for students?
Data gathered from this question was used to validate the high-leverage practices that help me
scaffold instruction in a way that takes into account the zone of proximal development for
appropriate levels of student challenge.
3. How does the way I plan for instructional units reflect a proactive approach to
addressing various literacies?
Data gathered from a focus on this question was used to analyze how the scope and definition of
“literacy” has expanded in the English language arts classroom, creating an opportunity for
multimodal pedagogy.
INTASC Standards
As mentioned above, multiple INTASC Standards were of particular importance through
the development of the above research questions and data tracking. The intention of these
standards is to help teachers develop stronger focus on the various skills students need to be
successful within the academic sphere. According to the InTASC Model Core Teaching
Standards resource from the Council of Chief State School Officers, the standards, “describe
what effective teaching that leads to improved student achievement looks like” (2011, p. 3). In
order to describe this effective teaching, the standards are divided into four categories: The
Learner and Learning, Content, Instructional Practice, and Professional Responsibility.
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The first category is largely reflective of teacher epistemic beliefs. Since the learner and
learning are the prime focus of Standards 1, 2, and 3, they require instructors to evaluate the
ways in which they understand learning, taking into consideration the experiences, backgrounds,
and idiosyncrasies of each student. Standard #1 within this category is particularly relevant to the
focus of my first two research questions, stating that “The teacher understands how learners
grow and develop, recognizing that patterns of learning and development vary individually
within and across the cognitive, linguistic, social, emotional, and physical areas, and designs and
implements developmentally appropriate and challenging learning experiences” (2011, p. 8).
Differentiation is a vehicle through which teachers are able to recognize student abilities and
experiences, providing inclusive learning environments for a diverse student body. Similarly, the
standard correlates to my research question involving zone of proximal development. The
purpose of Standard #1 is to not only recognize the diverse student body, but to apply active
differentiation for the purpose of challenging each and every student. Every student does not
have the same abilities and understandings, so an instructor who is successful in meeting the
InTASC core standards will not treat students as if they all will be similarly challenged by
exactly the same tasks. When monitoring the data from these research questions, this InTASC
standard #1 provides a list of considerations for differentiation and aspects to consider for
appropriate levels of challenge, encompassing far more than just cognitive abilities since
students are not decontextualized thoughts and skills, they are whole people who are influenced
by a great number of factors.
Similarly, the third category of standards, instructional practice, is directly related to
these research questions. Effective practice includes everything from assessments to the
beginning stages of planning and how these are delivered. Standard #6 purports that teachers
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must recognize and utilize multiple assessment methods to engage, monitor, and guide our
decision making (p. 9). Differentiation and appropriate levels of challenge extend specifically to
assessment. An important distinction must be made, which is that assessment is not only formal
and summative. Assessment provides educators with incredible amounts of data as to where
students are with their understanding, especially in the form of informal and ongoing assessment
opportunities. This data must be then acted on for successfully adjusting instructional methods
and future assessments to ensure each student is appropriately challenged within the inclusive
environment.
InTASC’s second category is specific to content, insisting teachers have a particularly
deep understanding of their domain as well as how it can relate to other content areas and student
lives. The English language arts class is truly a critical-thinking course that is achieved through
text. Standard #5 directly corresponds to this idea, outlining that teachers should understand
“how to connect concepts and use differing perspectives to engage learners in critical thinking,
creativity, and collaborative problem solving related to authentic local and global issues” (p. 8).
Just as students are not decontextualized into the parts of their sum, domains should not be truly
isolated in it of themselves. Concepts and perspectives in the English language arts classroom
must take into account the climate students experience, which encourages deep connections and
continuous informal assessment in order to properly address what is important and relevant to
student lives. These authentic issues must be brought up in creative ways that encourage
effective discourse amongst not only the instructor with students, but also students with their
peers. For these reasons, my third research question is particularly supported by this standard.
Language arts is far more than reading books. Text is now multimodal, requiring English
teachers to become masters of their content and how it relates to the larger world students
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experience, including media. Literacy is expanding and this expansion gives students increased
opportunities to explore their worlds while connecting concepts to language arts.
The final and fourth category of standards is related to professional responsibility of
instructors. We must be able to provide learning environments conducive to learning, which
requires constant self-evaluation and continual development. Teachers are lifelong students.
According to Standard #9, teachers use “evidence to continually evaluate his/her practice,
particularly the effects of his/her choices and actions on others (learners, families, other
professionals, and the community), and adapts practice to meet the needs of each learner” (p. 9).
This standard encapsulates the entire reason for this action research project and the individual
themes I have collected data about. To improve my instructional practices, I must thoroughly
examine those practices in comparison to modern literature and research. This evaluation
informs the way in which I plan, create supports, and deliver assessment. It is integral to the very
ideas of differentiation, appropriate levels of challenge, and how I approach the general domain
of study.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the INTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is a way “to take the lead in improving and better understanding the
inner-workings of your classroom, school, or students,” according to Preisman (2007, p. 102).
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The overall intention is to determine an area that needs focused evaluation or improvement. Due
to the fact action research is so focused on an individual area of one’s own school environment,
it provides actionable data with which to implement specific changes. The end result is one of
positive impact in the lives of my students. Since, as Gould (2008) points out, “Action research
is based on the assumptions that teachers work best when they themselves identify relevant
issues” (p. 6).
In order to conduct an effect action research project, Preisman (2007) outlines six specific
steps. It all begins with individual reflection on what could benefit from improvement or scrutiny
in an educational environment. Next, and as was demonstrated in the literary review of chapter 2
of this project, the area you’ve selected must be researched to determine what is already known.
The next two steps focus on actually planning the study and following through to collect relevant
data. Data collection can be relatively simple, utilizing strategies such as first-person journaling,
colleague observations, and student artifacts. The data that has been collected must now be
examined for step five of the process with a focus on identifying themes, patterns, and why those
have emerged. Not only is the data examined against itself, but it must be compared with the
research and literature previously reviewed for correlations or inconsistencies in results. Lastly,
the sixth step is about acting on your action research data to adjust and inform educational
practices (Preisman, p. 103).
Data Collection
The basic steps in action research are 1) identify a topic or issue to study, 2) collect data
related to the chosen topic or issue, 3) analyze and interpret the collected data, and 4) carry out
action planning, which represents the application of the action research results. Data collection in
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an action research project typically is related to the topic or issues, and provide answers pertinent
to the research questions. As Padak and Padak (1994) point out, any information is data if it can
help answer your questions. Therefore, I used a variety of data collection tools related to my
topic to ensure the validity of my results. Furthermore, I adhered to the following four
characteristics in determining the data I would collect for my study, 1) anonymity of students, 2)
comparison in data collection was built in so that the results could be judged against themselves
both before and after the intervention period, 3) aspects of performance to be examined were
identified prior to data collection so that the information was relevant and connected to the
research questions, and 4) a variety of data was collected so that different aspects of the topic
could be brought to light (Padak and Padak). Finally, because I was studying my own practice
while I was in the middle of said practice, I acknowledge the “spiraling nature” of data collection
in action research (Padak and Padak). By focusing on data in connection to my research
questions, my attention tuned to other pieces of data that emerged in relation to my questions.
These emergent data pieces were included as part of the study as they had relevance to my
research questions.
Because my research questions focus on personal professional development, I chose to
collect data that would provide information about how my practice and the interventions I
identified aligned with the research topics. The types of data I chose to collect are described next.
First Type of Data Collected
Journal writing offers the action researcher an opportunity to analyze their own thinking
and reflection patterns through phenomenological analysis. It requires the researcher to become
introspective and aware of our unconscious self (Janesick, 1998, p. 16). This type of qualitative
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research offers a unique strategy for documenting the role of researcher. Journaling requires the
researcher to understand the variety of questions that can help triangulate data. Not only this, but
before journaling commences, there must be a clear understanding of the questions that help you
know what to journal about in the first place. According to Janesick (1998), there are seven
techniques for journals, each giving the researcher different types of data from which to
extrapolate and infer. The journal artifact can include: lists, portraits, maps of consciousness,
guided imagery, altered point of view, unsent letters, and dialogues. Considering my research
questions, there are number of these artifacts that would be less useful, such as unsent letters.
Since I want to document my experiences throughout the practicum, including difficulties
and successes, and any insights I have about my students, dialogues, portraits, and altered point
of view will be important. This gives me an opportunity to examine the narrative of my program
implementation on the day of instruction as well as when I compile the journal and read it
through a critical lens as a singular artifact. As a metacognitive skill, this type of self-aware
reflection and analysis promotes “self-orientation and responsibility for the processes of [my]
personal and collaborative learning” (Bashan & Holsblat, 2017, p. 2).
My research questions specifically examine my own practices and their effectiveness
within the classroom. How has my differentiation changed? Is my scaffolding creating
appropriate challenge? Am I addressing a variety of literacies? Journaling ties in well with these
questions because it gives me a space to be reflective and write down my own thoughts. These
thoughts can then be analyzed later all together to compare, contrast, identify patterns, and
speculate about those patterns against the literature of these concepts. Through journaling, I hope
to achieve a deeper sense of who I am as a teacher in the classroom. I create lessons, plan
supports, create environments, and all manner of other processes, but implementation is
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something entirely separate. Journaling gives me distinct opportunity compare such
implementation against my planning and examine how that planning changes as a result to
improve implementation.
Second Type of Data Collected
Describe the data you would like to collect here, what you hope to learn from it, and why
you think this type of data ties in well with your questions. Aside from the journals, a second
type of document analysis should be used in conjunction in order to triangulate and create
credibility of the examination. According to Bowen (2009), these other document sources can be
interviews, participant or non-participant observation, and physical artifacts. Considering the
nature of this action research project, I will be able to use journal document analysis as well as
utilize non-participant observation with the help of my cooperating teacher. My mentor teacher
will be able to create artifacts similar to my journal, but will provide outside perspective, which
will provide excellent juxtaposition with my own journal entries. The lists, dialogue, and other
observations created in the mentor teacher documents convey additional context for the action
research and the interpretation of data.
In order to properly use document analysis as a triangulating data set for this study, “An
Introduction to Document Analysis” (2016) calls to attention the need for a planning process. A
list of potential texts must be created first with careful consideration as to how those documents
will be assessed. The assessment will include acknowledgment of subjectivity or identification of
potential ethical issues therein, which can exist. The credibility not only of the documents must
be examined, but also the credibility of the strategy under which the document was created. For
instance, when was the document created? If my intention with non-participant observation is to
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have a third-person account of a live teaching session, then the creation of the observation
document needs to be created at the time of instruction delivery for sake of accuracy and
credibility. Throughout the document analysis process, the researcher should annotate throughout
in order to compare, contrast, and extrapolate patterns or inconsistencies.
The nature of my research questions and the project itself are well-suited for document
analysis. Since the purpose is a review of my instructional strategies, a third-hand expert account
would be a perfect complement to my own journaling where I attempt to step outside as an
impartial observer. Such a direct comparison will provide me with data as to where I am
conscious of strengths versus areas in need of improvement. What I hope to learn from this
systematic review of relevant documents is improved interpretation of data sets involved with
my planning, implementation, and assessment delivery especially in regards to differentiation,
scaffolding, and addressing of multimodal literacies.
Third Type of Data Collected
Document analysis will be extended to another data point for thorough examination not
only of live (mentor teacher observation) and post-instructional artifacts (journaling), but also
pre-instructional text. Through an analysis of the lesson plans themselves (see Appendix A), I’m
able to create a well-rounded understanding and interpretation of the process from start to finish
for my action research project.
The lesson plan template chosen for this action research process has built-in segments for
justifying instructional choices as well as reflection questions. The questions are as follows:
1.

Did all the students meet the learning target? How do you know?
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2.

Describe any changes you made as you were teaching the lesson.

3.

What would you change about this lesson plan before you teach it again?

4.

How did the results of this lesson influence the way that you will teach in the future?
These questions are in alignment with the goals of my research questions, encouraging

me to be reflective with the ways in which I’m implementing high-level practices and overall
instructional strategies. Instead of answering these questions in a general way, I can address my
research themes of differentiation, scaffolding, and expanded views of literacy. For example,
question number 2 could provide me with insight as to in-the-moment differentiation or where I
realized students may have needed additional scaffolded support in order to tackle a particular
challenge. Question 3 then expands this and asks me to consider what I would do differently to
prepare for the instances in which I was not fully prepared or where instruction took a different
direction. Especially since action research informs my individual practice, question 4 helps me
put into future practice the observations I’m finding through first-hand artifact analysis.
Additionally, I will want targeted questions that pertain specifically to my research
questions. My first theme is about differentiation and my second about scaffolding for
appropriate challenge, so questions I will pose while evaluating the lesson plans are:
1.

What are the specific differentiated strategies used?

2.

Identify students who had difficulty with the lesson or assessment and evaluate the

potential reasons for this performance.
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3.

What additional methods, materials, activities, assessments, etc. would be beneficial to

include?
4.

How did the lesson impact student learning? What worked well?
Lastly, my third theme is about expanded ideas of literacy. To evaluate the ways in which

I’m proactive in giving my students multimodal literacy instruction and opportunities to display
understanding, I will also analyze my lesson plans against the journals and first-hand
observations against these questions (see Appendix A):
1.

What digital literacies were included in the lesson? Where and why?

2.

What media-based literacies were included in the lesson? Where and why?

3.

Were there other modern literacies included in the lesson? Why and where?

4.

How was traditional text-based literacy supported in the lesson?
With these reflective questions, I hope to create a full picture of my instructional

processes in relation to the ways I prepare for, implement, and adjust for instruction. As a third
data set, the reflections support the previous collected information, creating a well-rounded
glimpse into how I can apply the analysis to instructional improvement—the ultimate goal of
action research.
Context of the Study
My action research study takes place at a small, rural school in Southern Oregon, just
south of Grants Pass. It is a small high school that serves about 560 students ranging from
freshman (grade 9) to seniors (grade 12). Class sizes vary in size from only a handful (6) to a full
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classroom (25-30), depending largely on the class itself. Core classes (English language arts,
mathematics, social studies, and science) have an average of 22 students while some electives
(welding, for example) are likely to have the smaller student count. The surrounding community
is largely agricultural.
According to the Oregon Department of Education “at-a-glance school profile,” the high
school is prioritizing efforts to improve graduation rates such as through attendance monitoring,
incorporating culturally responsive practices, and closing opportunity gaps for historically
underserved students. The 2019 school year saw an 82% attendance rate with a 77% on-time
graduation rate. An additional 10% of students were able to complete their high school diploma
within the next year or through the GED process. The number of students who enrolled in twoor four-year colleges within a year of completing high school is at 58%. As mentioned earlier,
the area is largely rural and agricultural and there are a number of students who pursue
apprenticeships or other college-alternative programs.
Student demographics are predominantly white (81%). Hispanic/Latino students account
for 11% of the student population, 6% are identified as multiracial, and 1% is American
Indian/Alaska Native. The teacher demographics mirror these statistics with 93% as white and
7% as Hispanic/Latino. There are 5 languages represented in the student populace. There are 8%
of students with disabilities. And 20% of students are on a free or reduced lunch program.
The high school has various academic programs and opportunities for students, including
dual credit coursework through Rogue Community College, Klamath Community College, and
Southern Oregon University. This allows students to earn college credits while completing their
high school diplomas. Advanced placement (often referred to as “Honors” within the school)
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courses include: biology, calculus, various history classes, Government, Literature &
Composition, Language & Composition. Additional AP courses that are offered on rotation are
chemistry and Spanish Language & Culture. Education related to career and technical training is
also available at the high school through courses such as, but not limited to, Agriculture
Sciences, Metals & Welding, Leadership, and Culinary Arts. A variety of extracurricular
activities are offered, as well. Sports opportunities are football, volleyball, soccer, cross country,
cheerleading, archery, basketball, swimming, bowling, equestrian, wrestling, baseball, softball,
golf, and track. Community service-oriented clubs are the Interact Club, FBLA, JCF Club, and
Sparrow Club. Additional club or membership opportunities are honor society, FFA, Skills USA,
Mathletes, tutoring, student government, drama, and Future Farmers of America.
The school has 23 teachers, 9 educational assistants, and 2 counselors. There are about 6
or 7 departments that encompass the various classes available. Each department is part of a
professional learning community. Different groupings have been utilized throughout the years,
including PLCs divided by department, grade level, and a mixture of both. Due to COVID, the
PLC structure has been difficult to maintain especially due to various schedule changes. The
school now operates with 4 online-only instructional periods, 55 minutes long, Monday through
Thursday. Hybrid instruction, some students physically attending school, was attempted, but due
to changes in metrics and Josephine County’s case numbers, hybrid did not last longer than three
weeks. While the school is delivering instruction through Canvas, Google Meet, Google
Classroom, and other online platforms, there is LIPI (limited in-person instruction) for students
who are taking classes impossible to do completely remote (such as welding), who need
additional support, or who do not have access to reliable Internet. The school year is broken up
into four terms (or quadmesters) with an ABAB year schedule. Students take core classes all year
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long, but only receive half a year of instruction per core class. As in, half of the students received
English language arts instruction the first quadmester. These students then take social studies
during the next term, returning to English language arts for the third term, and back to social
studies for the final term. I am currently working with the B schedule students.
The classroom in which I’m completing my practicum is strictly sophomore (grade 10)
English language arts. I have four periods of general sophomore English. Honors students are
able to still achieve AP levels while remaining in the general education class by opting into
additional student-led work. There are a total of 15 sophomore students who have opted in to the
honors-level curriculum. There are five students who are identified as TAG (talented and gifted).
I have one English language learner, but he is entirely fluent at this point in his life. Throughout
the four periods, there are four students with IEPs and three with 504s.
Participants
Because this study was designed using an action research approach, the main participant
in the study is myself, as the teacher. As my learning progressed throughout my student teaching
program, I became interested in a number of ideas that would help me to improve my instruction.
Ultimately, I decided to focus on the main research areas outlined in my research question. To
lend credibility to the results I will share from my self-study of my practice, it is important to
describe my role in the classroom where I teach. In this section I will focus on describing my
own classroom and my role as the teacher.
At the outset of my practicum placement, I observed for a few weeks occasionally joining
in small groups when needed. My practicum placement began mid-October of 2020. I am now
responsible for instruction across the four classes, which began on November 16th, 2020. My
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mentor teacher is in the room, taking roll since I do not have access to the Synergy program. We
often begin class in a co-teacher format, asking a roll call question to get students engaged. I lead
instruction and during these observations I am teaching units of my creation. Before teaching the
unit, I seek feedback and suggestions from my cooperating teacher on my lesson plans and
borrow from past lesson ideas to create the full unit. My mentor teacher has been teaching for
over 20 years at the same high school. The focus for the 3-week unit in which I collected
evidence for this action research project is an introduction to poetry.
How I Studied My Teaching
Since action research is a systematic process that requires a plan in place, I must outline
more than just the type of data I will collect, but also when, how, and how often. My first data set
is self-created journal entries (see Appendix B). I will be describing what happened in the class.
This will include my observations about how the lesson went and my perceptions of student
understanding supported by any formal or informal assessment data collected during instruction.
Journal entries will be written for each class at the end of the school day since there is not
enough time to create this artifact immediately after each period, unfortunately. A journal for
each period will be written for each day of instruction, giving me one journal entry per class, so
four on Monday, four on Tuesday, Four on Wednesday, and four on Thursday. This gives me
substantial amounts of evidence to review and analyze. I will be able to compare not only what
happened and my understanding of it for the same class, but also I can make comparisons across
the classes.
Since I am responsible for instruction, my journal entries will not be “field notes.” This
type of data set will be provided by my mentor teacher. As an impartial observer, my cooperating
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teacher will be writing down what she sees happening as well as her own professional thoughts
and reactions. In this way I will be able to compare and contrast the less subjective of what
literally happened during class with what I saw. Similarly, I’ll be able to compare her expert
observations with the way in which I’m viewing and interpreting instruction, especially as it
relates to my research questions. This information will be created during each class period and in
mostly list form each instructional day.
The journal and field note data sets will be supported by student assessment data,
including writing samples. It is one thing to be able to perceive students reacting well to a lesson,
but it is another entirely to be able to back up this claim with examples of student understanding.
These student artifacts will also be compared alongside the lesson plans themselves as a third
triangulation point. As referenced previously, there are specific questions that will be answered
to thoroughly examine my lesson plans. The lesson plan template itself asks me, before
instruction, to provide information about planned differentiation as well as appropriate
scaffolding. Specifically, the template asks me to list pre-requisite knowledge, how I know the
students know this information, and connections to student funds of knowledge (scaffolding). I
must take into consideration academic language and how those will be supported (further
scaffolding and potential differentiation since some students may already know the academic
language). A section asks how I’ve addressed the needs of diverse learners, ensuring I’ve
considered differentiation for an inclusive environment. This is then reviewed alongside the
other data sets, and I am able to answer the post-instructional questions to determine the lesson
and my own effectiveness.
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Chapter 4
DATA ANALYSIS

This chapter presents both the data and an analysis of said data into the core questions of
this Action Research Project regarding differentiation, scaffolding, and expanded views of text in
a modern English language arts classroom. To review, the first question is, “How has my
planning for effective differentiation changed?” The second question asks, “In what ways has the
scaffolding in my lesson plans provided the right amount of challenge for students?” And, lastly,
I asked, “How does the way I plan for instructional units reflect a proactive approach to
addressing various literacies?” The designated questions are used to direct my phenomenological
analysis in order to compare, contrast, identify patterns, and speculate about those patterns
against the literature of those concepts. As discussed in Chapter 3, the principles of action
research data collection led me to select three specific data forms for use in triangulation of my
analysis: personal journaling, document analysis (lesson plans created before teaching the
designated unit in February 2021), and short formal journaling provided by my mentor teacher in
the clinical setting (see Appendix C). Each lesson plan is provided in Appendix A and segments
will be provided throughout this chapter. The intention of this action research project is not to
determine “wrongness” or “rightness” in so far as whether or not I implement specific high-level
practices, but to determine where I can identify student success within the pedagogical tools I
utilize as well as where my instruction can improve.
Differentiation
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To first be able to determine where my differentiation has changed, I must first
demonstrate where I planned for differentiation and the effectiveness of said planning. After, it is
imperative to then discuss where I implemented or altered my use of differentiation as well as
where I identify situations in which I could better implement or include various types of
differentiation. I began by identifying important data points within my data segments using a
color-coded system, designating red as the representation of differentiation. This was applied to
all three data points: journals (see Appendix B), lesson plans (see Appendix A), and formal
observation (see Appendix C). Using this information, I then created a table identifying the
various instances and techniques of differentiation implemented, including what day and which
period, and ending with specifics as to the example. While the same lesson was planned for all
four periods of sophomore English and in general differentiation was applied similarly to each
period, there are differences in timing and implementation to accommodate class needs. This
provides me the ability to view compiled data at a glance and directly juxtaposed with other
examples in order to effectively group and determine patterns. Additionally, as explained in
Chapter 3, I created targeted questions pertaining specifically to my research questions. In the
case of differentiation, I posed four specific questions to evaluate my lesson plans:
1.

What are the specific differentiated strategies used?

2.

Identify students who had difficulty with the lesson or assessment and evaluate the

potential reasons for this performance.
3.

What additional methods, materials, activities, assessments, etc. would be beneficial to

include?
4.

How did the lesson impacted student learning? What worked well?
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The responses to these questions helped direct and consolidate my understanding of my
differentiation usage.
Planned Differentiation
A number of specific differentiation strategies planned and implemented became obvious
through my data collection table (Table 1).
Table 1: Differentiation Data Analysis Table
Type of Differentiation

Where?

Example

Sentence Stems

Day 2: 2/9.
All periods.

“I Am” poem has sentence stems to introduce and guide
poetry. Used as Scaffolding, but doubles as differentiation.

Sentence Stems

Day 3: 2/10

“Where I’m From” poem has sentence stems to guide
creation. Used as Scaffolding, but doubles as
differentiation.

Backwards Planning

All days. All Intention was to get students comfortable with poetry,
periods.
including writing their own. In order to achieve this, start
with end goal of unique poetry, then work back with
progressively different poetry of increasing length and
challenge.

^Tiered Activities

All days. All Progressively different poetry of increasing length and
periods.
challenge, but all working with the same understanding and
skills to build confidence and ability.

Meaningful Student
Choice

Day 1: 2/8.
All periods.

Learning Feedback

All days. All Students receive timely, individual, and tailored feedback
periods.
about their submissions. Mostly with poetry it is thanking
the student for submitting and pointing out enjoyable word
combinations, figurative language, etc. Occasionally,
though, it does include constructive feedback about spelling
and asking about organization of thoughts.

UDL

All days. All Everything is presented visually and orally with
periods.
consideration to font size and readability.

Additional time

Day 2, Day
3, days 6 &
7

Option with blackout or fridge magnet poetry. End goal is
same, playing with language without having to create the
words themselves.

Students worked at different paces and there were flexible
due dates associated with various poems since I wanted to
provide in-class time to complete them. In addition, I
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specifically pushed out a due date for everyone to allow for
more time.
Print Out Templates

Day 2 and
Day 3
Period 1.

Singular student with general learning disability IEP was
finding difficulty with the online templates. Arranged with
her to print templates out and submit a photo of her
handwritten poems for this and the next poem.

Adjusting of
Assignment to Suit
Student Creativity

Day 3:
period 3

I had a student who used a few of the sentence stems and
then wrote a mostly original poem rather than sticking only
to the stems. Great opportunity to discuss how authors take
inspiration and make something their own.

Allowing students to
interpret prompt for
comfortability in depth

Day 3:
period 4

While this happened in all periods, it was discussed in
fourth period. Just like some students in third period
changed the structure of the template, some students
wanted to write incredibly personally or wanted it to be silly.
Both were encouraged. Doubles as text expansion as far as
what “poetic” is.

Adjusting of
Assignment to Suit
Student Creativity

Day 5: all
periods

Students had to just write 4 paragraphs about their name,
but it didn’t have to follow the questions I provided. Those
were just jumping off points.

Student choice

Day 8: all
periods

While students still had to write the final poem, they had the
option of whether or not they’d like to actually submit it to
the poetry contest. This would challenge students to write
their best if they intended on entering.

Student choice

Day 9: all
periods

Options to choose from for brainstorming, allowing students
to pick a tactic that fits their strengths.

Personalized goals
(not planned; made
during instruction)

Day 9: 3rd
period

Setting clear and specific goals for a target student group
who has difficulty with focus. This wasn’t planned, and was
a spur-of-the-moment decision.

Multicultural and other
representation in
literature

Day 1: all
periods
Day 4: all
periods
Day 5: all
periods

The span of literature provided in this unit represents
multicultural backgrounds and cultures as well as other
minority representations. These include some of my
students’ identities.

First and foremost, planned differentiation began with backwards planning (and doubles
as an important aspect of scaffolding that will be discussed in proceeding sections). The overall
intention of the unit must first be established: what are the big ideas, or the key principles and
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generalizations, I want my students to “get” and retain (Ainsworth, 2003). With this in mind, I
identified not that students need to value poetry in the ways I do, nor do they need to become
lifelong poetry readers and writers. The big ideas of this unit are to engage students in playing
with language and to reduce anxiety associated with poetry in the sense that many people assume
they are innately “bad” at poetry. Backwards planning is apparent throughout the entire unit then
in that I designed instruction to ensure each student succeeds within the identified parameters of
acceptable evidence: that they are able to express thoughts and ideas in unique ways, including
specific poetic formats, about topics they are familiar with: themselves. In order to achieve this
backwards planning, tiered activities of progressively different poetry in increasing length and
challenge were provided to build student confidence and skills. The first tiered activity largely
relied on meaningful student choice between different ways of expressing creativity.
Meaningful Student Choice
Students were given two options for their first poems, which then included additional
choice within those. The beginning poem required students to just play with existing words
rather than needing to create language themselves. The first option was to make a fridge magnet
poem using an online tool that provided students with groups of words they could slide around
with the click of a mouse. There were four different groupings of words for students to pick
from: original, geek, poet, and nature. Each word grouping contained words associated with
those general themes. Very few students selected the “geek” option, but those who did, voiced
the words being entertaining and incredibly modern, which is not something they’re used to with
poetry. The second option was to create blackout poetry, again, using an online tool where
students click words they like and then render out anything they didn’t select with the click of a
button. On this particular site, there were three text excerpts to choose from: Alice in
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Wonderland, Pride and Prejudice, and Heart of Darkness. When we eventually shared our
creations, I voiced to the students I actually struggled with making something I liked using the
blackout poetry and how impressed I was with what they were making.
Another choice students got to make was in the form of whether to actually enter the
poetry contest. It was actually a student who suggested a poetry contest, which spurred me to
find one in the first place. While that student, and a few others, were particularly excited about
the prospect, the idea of competition in this realm made others nervous. When I said they by no
means had to enter the contest, there was visible relaxation. As we began brainstorming for these
final poems to be potentially entered into the contest, I wanted to provide options as well. I
suggested three specific brainstorming strategies, two of which involve visually laying out
information in different formats. The first option was to quick write and just began writing. The
second option was to use a T-chart template I created and the third was to make a concept map. I
had physical handouts of the second two options in class for students to use (which were
available the next day for students who were not present in the classroom the day before due to
the hybrid learning environment). The templates provided students with visual structure and
helped direct their focus.
Sentence Stems
Another purposeful differentiation strategy I employed was the use of sentence stems.
After the initial blackout or fridge magnet poem, the next few poems used varying levels of
sentence stems and templates, which students compared to Mad Libs. This type of structure
doubles as form of scaffolding, giving students the opportunity to engage while not being
responsible for 100% of the content yet. The stems were there for students to use, adjust, and
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create. During class discussion about the template, a number of students asked what I was
looking for, and I made sure to voice that I wasn’t looking for anything specific whatsoever. The
stems were there to guide them, but they had full creative license to use (or not) use those exact
stems if they so choose. The two poems that used specific sentence stems were build off of
student thoughts and personal experiences, giving them a solid reference from which to create.
Background knowledge and experience is the most solid of bases from which to work.
This then piggybacks with the idea of differentiation in so far as parameters of
assignments were flexible to allow for student interpretation. Their creativity and interpretations
of prompts were acknowledged and encouraged to give them comfortability with the task and
allow for depth of expression. I had some students stick strictly to the templates as with this
student for their “Where I’m From” poem (who, by the way, was reluctant to participate in the
poetry unit, but has been engaging with each poem!). (See Figure 1.)
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Figure 1: Student Poem Following Template

Meanwhile, other students took general ideas or completely restructured the premise such
as with figure 2, depicting another student’s poem.
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Figure 2: Student Poem Diverging from Template

Both poems allow me to see student creativity and learn about them as individuals. This unit has
been incredibly helpful in building rapport with students and to understand more of who they are
in order to plan for and determine other areas of differentiation that can be applied.
Universal Design for Learning
The educational framework of UDL includes three specific principles of engagement,
representation, and expression. Throughout the poetry unit, information has been presented to
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students in multimodal formats to optimize student understanding and therefore their ability to
engage with content. Students are given information and instructions verbally as well as visually
with the help of large-font presentation slides. Instructions are then on Canvas, the online
curriculum delivery tool, which can be adjusted to make what appears on the screen larger or
smaller.
Representation in this poetry unit was a large goal of mine to help students access this
form of literature that is often misunderstood or flat-out hated. Students are more likely to
engage with content if they feel personally connected to it. Poetry is often viewed as something
in the past, which was written only by historical white male figures. It was my intention to
incorporate a variety of voices and multicultural backgrounds to include student identities. As
Rudine Bishop (1990) points out, when children are unable to see themselves in the texts they
encounter, they learn a powerful lesson about their perceived value, or lack thereof.
On the first day of this unit we listened to “On the Night I Consider Coming Out to My
Parents” by Julian Randall. In this poem, a young man speaks about fear, knowing oneself,
feeling alone or ostracized, as well as how his black Dominican heritage complicates his feelings
further. I wanted to ensure students who are not LGBTQ+ could also access this poem and build
bridges with the content (Figure 3). I asked a variety of questions including if students have ever
felt difficulty in explaining something about themselves. I had one student in particular who said
he related to the entire poem’s message.
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Figure 3: Lesson Planning Data Excerpt on Addressing Student Diversity

Throughout that first day, we then read or listened to poems by Tupac Shakur and The
Notorious B.I.G., who are famous African American rappers. As the unit progressed, I
incorporated a prose poem taken from Mexican-American author Sandra Cisneros’ The House on
Mango Street, a book about 12-year-old Chicana girl who is learning to understand her duality of
heritages, where she fits in the world, and how she views herself. Students then wrote about their
own names and how they view it, which led to a great many of them researching the history of
their names and heritages associated as well as having conversations with family members about
the history of their names and family. As I shared the poem I wrote as a secondary model, I had a
student who was excited that I mentioned how my first and last name have Gaelic roots and how
he is proud to have those roots for himself so he was happy to see what I wrote. The final poem
we read as a class was Natasha Trethewey’s “History Lesson,” which gives a snapshot of a
grandmother is celebrating with her granddaughter the end of segregation in Mississippi. This
particular poem was difficult to decipher for many students, but those who did immediately
understand it had personal stories and insights they shared with the class. One student was
Chicana who told about racism she experienced at her Subway job. Another student is from the
South and has an adopted brother who is African American. He has witnessed firsthand bigotry
directed at his brother as well as his own family.
Feedback
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The final consistent differentiation I planned and employed was in my use of specific,
targeted feedback. For each and every poem my students wrote, I provided timely, individual,
and tailored feedback. It started even before the poems, though, with the quick write students
provided me with about their thoughts and experiences regarding poetry. (See Figure 4.) I
wanted to ensure right away that I thanked my students for their thoughts and opinions while
validating their concerns and emphasizing my intention.
Figure 4: Journal Entry Data Collection of Differentiation

Mostly, the feedback involved thanking students for sharing and pointing out specific
word combinations, figurative language, or other aspects I enjoyed in their writing. I largely
avoided criticism in the traditional sense, but a few times did suggest a few changes as to
spelling to help me make sense of the submission or asked about their organization of thoughts to
hopefully engage in a dialogue about their writing. My feedback was designed to encourage
students during a unit that many, in the pre-assessment quick write, viewed as something they
would not enjoy, didn’t understand, or are “just bad at.” Students who were willing to share, I
provided positive verbal feedback, always being sure to point out specific aspects I enjoyed. This
at times led to more students feeling comfortable with sharing.
It has become obvious these are pedagogical tools I heavily rely on due to their repeated
occurrences in the table. As I worked through my data collection table, there were a few
unplanned differentiation strategies that ended up being employed, too.
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Unplanned Differentiation
Since my research question pertains to how my differentiation has changed, analysis
should be provided of unplanned differentiation that was implemented as well. I had posed four
specific sub-questions to evaluate my overarching research question pertaining to differentiation,
which required me to identify all differentiated strategies used, not just those I had planned for
and written into the lesson plans. I analyzed where students had difficulty and in turn where I
was able to be reactive with my instruction as a result.
Personalized Student Goals
The first unplanned differentiation support I used was the use of personalized goals for
target students. I did not go into the lesson with the idea and instead it happened rather
organically. For example, in my third period class there is a group of boys who are easily
distracted especially by each other. While their conversations are often quite entertaining and I
want to allow them to interact with their peers (especially considering the online and hybrid
learning environments where students often feel lonely), I needed to keep them focused and their
distractions to others at a minimum. Instead of asking them to complete entire poems during a
class period, I said to complete so many lines within so many minutes. By creating more
manageable, short-timed tasks, they were able to engage in small successes that gave them a
breather in between. Some of the boys were even excited to tell me they finished each goal I
gave them. This proved to be a continued strategy I employed with students who were
particularly distracted or felt overwhelmed by the premise of writing. The prose poem was one
that some students felt particularly intimidated by, considering the length of it, and so by asking
students to focus on each paragraph at a time allowed many students who were having difficulty
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beginning or focusing to write their poems. Similarly, I had students talk with me out loud about
what they were thinking. When they told me they didn’t know what to write, I simply asked
them to have a conversation with me. As they spoke, I interjected, encouraging them to write
down exactly what they just said. Some were surprised how much they truly did have to say after
these conversations.
Targeted Questions
Another unintended example of differentiation I used was during the analysis of the prose
poem from Sandra Cisneros as well as the Natasha Trethewey poem “History Lesson.” It was
obvious that some students were having difficulty with these poems. The first poem, students
were fixated on how long it was. For the second poem, the theme itself was difficult so I needed
to be proactive in my attempt to create bridges of understanding. I decided to break down each of
the poems and first have students identify what is literally being described. As I asked students to
point out what they understood first or what they literally noticed about construction of the
poems, we were able to move into less literal and more of what the meanings were. I needed to
meet my students where they were at and that required me taking a step back during the actual
teaching of these poems to provide the necessary inroads.
Scaffolding
To answer my research question of how my scaffolding helped provide the appropriate
level of challenge for students, I examined the various strategies I employed by again putting
them into my data collection chart (Table 2) and then, through the additional questions I set for
myself during data collection, pinpointed scaffolding that I could have added and intend to for
future teaching.
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Table 2: Scaffolding Data Analysis Table
Type of
Scaffolding

Where?

Explanation

Sentence Stems

Day 2: 2/9. All 4
periods

“I Am” poem has sentence stems to introduce and guide
poetry. Intentionally used as Scaffolding, but doubles as
differentiation.

Sentence Stems

Day 3: 2/10

“Where I’m From” poem has sentence stems to guide
creation of poem. Used as Scaffolding, but doubles as
differentiation.

Backwards
Planning

All. All 4 periods.

Intention was to get students comfortable with poetry,
including writing their own. In order to achieve this, start
with end goal of unique poetry, then work back with
progressively different poetry of increasing length and
challenge.

Progressively
more difficult
challenge
(tiered activities)

All. All 4 periods.

First poem students don’t need to even create the words.
They just play with language. Next, they fill in some words
in a basic template using their sense and thoughts. Next
longer prompts about where they’re from. Next, a prosestyle poem that is lengthier, but is about their name, still
drawing from their own understanding and thoughts. Ends
with a more in-depth poem about a lesson they’ve
learned in life with no prompts other than the topic.

Modeling

Day 1

I create alongside the students a blackout or fridge
magnet poem.

Modeling

Day 2

Created alongside the students with blackout and fridge
magnet poetry again.

Modeling

Day 3

Provided models of the Where I’m From Poem. Students
tended to enjoy the more “modern” versions written by me
and my partner.

Modeling

Day 4

Provided models of “My Name” prose poem that I wrote
and my partner wrote. Discussed the different
approaches.

Break learning
segment into
smaller pieces

Day 8

In order to help students make sense of the model poem
“History Lesson,” I stopped at various points during the
reading and asked students what is happening to check
for understanding on a literal level first before we moved
onto any deeper meaning.

Leading questions

Day 4, Lesson 4

Poem analysis. Give students time to process the model
poem and ask specific questions about what students

60

notice, starting with literal definitions and moving to
themes or figurative language students notice.

Backwards Planning Through Tiered Activities
As previously discussed in the differentiation data analysis, backwards planning was the
pillar from which I created this poetry unit. I needed to start with where I wanted students to end
up in order to create a successful path. With the intention of getting students more comfortable
with poetry, including writing their own, I determined progressively more difficult poems with
gradual release of full student autonomy with the poems. The tiered activities began with a task
that required students only to play with existing language. An “I Am” poem with heavy-handed
templates came next (Figure 5), though of course, students were allowed to take inspiration from
the sentence stems and not stick directly to it.

Figure 5: “I Am” Poem Template
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Following this, the “Where I’m From” poem was introduced, which requires more work
and writing. As students wrote the various poems, I would check in and ask them questions such
as, “Which poem has been the easiest for you so far? Why?” While many voiced that each new
poem was the next “hardest,” some students found the “Where I’m From” template easier to
work with because it was based off of concrete experiences rather than how the “I Am” template
occasionally asks for “imaginary” things. We explicitly discussed the order of poems to help
students get more comfortable with writing, leading up to the longer prose poem. While there
was no outlined template for the prose poem, students still had specific questions to help guide
their thinking, if they chose to use them. Only after students had written these different types and
lengths of poems, all with the intention of playing with language (the art in language arts) and
becoming comfortable with their abilities, was the final poem introduced. For this poem, students
had a theme and a few guidelines (shouldn’t rhyme and fewer than 30 lines), but it was up to
them to determine what to write.
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Students weren’t simply left in the dark though to write their poems. I began again by
considering the end goal and working backwards. We examined the short poem by Walt
Whitman that provided students with their theme and then analyzed the previously mentioned
poem “History Lesson” as an example. Students were given opportunities to brainstorm, draft,
and then submit their polished poems. Therefore, the tiered activities provided progressively
more difficult challenges as students went from rearranging words to creating a completely
original poem of their own.
Sentence Stems
While sentence stems were already discussed in terms of differentiation, the sentence
stem poems were first and foremost selected for the purpose of scaffolding. From a short,
specific template that only required a few words added to each prompt to a longer template
asking students to write a little bit more to then a prose poem that used questions rather than “fill
in the blanks,” students were provided with varying levels of challenge through their poemwriting adventures. Sentence stems help reduce anxiety surrounding writing by giving students a
place from which to start. Even students who find it difficult to “be creative,” can access and
participate when they have specific guidance from the template activities.
Modeling
While examining my first data set of lesson plans, it became increasingly obvious I
strongly favor using models. As social cognitive theorists posit, humans do a great deal of
learning through the observation of other people (Ormrod, 2016). Vygotsky’s theories on
learning, which largely influence my understanding of appropriate challenge, reinforce the idea
that the cultures and spheres we inhabit lay groundwork for learning. It is inextricably
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intertwined with physical, social, and cultural environments. In short, we learn from and because
of others.
As students were introduced to each poem they were expected to write, they were given a
model, if not several from which to learn from. Emphasis was placed on that models are
examples to show the ways different writers approach similar tasks and not that the intended goal
was for total assimilation to what the models contain. Models were intended to help students
learn about poetry and writing, to find inspiration, and to practice moves confident writers make.
I participated in the tasks along with students each time and took advantage of not only
displaying my models (Figure 6), but also of cognitive modeling. While modeling shows the end
result, cognitive modeling gives me a chance to use self-talk out loud in order to show how I
thought about the task and my writing. For example, with the first poem that students had the
choice of either fridge magnet or blackout poetry, I screenshared as I joined in. I selected words,
removed words, completely restarted at times, swapped words for others. As I did this, I said out
loud things I was thinking and commented that sometimes it can be tough when you can’t find
the exact word you want. This helps validate student experiences where they may be having
difficulty and would therefore interpret that as “failure” of a sort when in actuality, it’s part of
the process.

Figure 6: Example Model for “Where I’m From” Poem
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Students responded positively to the models I wrote alongside them and then incredibly
positively to their peers’ work when we inevitably shared after writing. While not every student
shared, it was obvious that as we progressed through the scaffolded learning segment, many were
becoming more comfortable with sharing and became willing to be part of the sharing of ideas.
Leading Questions
A third scaffolding strategy I rely heavily on is the use of breaking learning targets into
smaller pieces through the use of leading and critical-thinking questions. Students are more
likely to retain and truly own their own learning when they are able to make connections rather
than when someone simply tells them an answer. While there are no “answers” per say in this
poetry unit, there were times when I needed students to grasp a particular concept such as the
meaning behind the Walt Whitman poem that set up the theme of their final writing assignment.
Additionally, with the prose poem I began by asking my students for just what was being said in
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the poem as well as student reactions. This allowed students to begin analyzing the poem without
necessarily realizing that is what they were doing. Actively telling students they will be
analyzing poetry is often a surefire way to intimidate students.
Scaffolding to Add/Change
While the planned scaffolds helped me create a series of successes for my students, there
is room for improvement. There were times where I adjusted instruction to meet students where
they were at. As previously analyzed in the differentiation section of this chapter, I had to create
impromptu scaffolding to help students access the Sandra Cisneros prose poem as well as the
final poems for the Walt Whitman poetry contest. I took a step back and asked students not to
just immediately use The House on Mango Street excerpt and we took time to gauge student
understanding. I asked students to point out structure first, creating scaffolding within my
questions. Beginning with concrete helps students develop a firm grasp of the poem first from
which to then extrapolate additional meaning. Targeted questions helped me in a similar way
when students were struggling with the meaning of “History Lesson.” We began with what
students understood on a literal level and then used those answers to piece together deeper
understanding. (See Figure 7.)

Figure 7: Journal Data Collection Identifying Unplanned Scaffolding for “History Lesson”
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There are two additional places for potential scaffolding to include in the future. The first
of which is, again, during the prose poem. Students were asked to write about their names, a
subject they may have to conduct at least some amount of research about. Many students turned
to the Internet and began searching for origins, meanings, and other information. While students
at the sophomore level are not foreign to using the Internet for answering questions, it still
benefits them to learn specific research strategies. Scaffolding student search processes could
help reinforce good search habits. Students could be led through a quick modeling of ways to
search, which they would follow along with using their own names. They could pair and share
about what they found before continuing on with their own individual research into their names.
Lastly, I would change the way in which I introduced the Walt Whitman poem “Stronger
Lessons” (Figure 8). There was an overestimation on my part for a great many of my students to
be able to initially interpret the poem.

Figure 8: Walt Whitman’s “Stronger Lessons” Poem
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There is something intimidating about having a poem placed in front of you to analyze
alone when previously the focus was on building confidence in writing poetry with minimal
analyzing that was in the form of leading questions through the prose poetry model. While
students were able to figure out the meaning through guided questions, the initial quick write into
what students first thought about the poem fell flat. It was during the discussion with students
that a quote popped into my head, which I should have used instead as an anticipatory set (Figure
9). “A smooth sea never made a skilled sailor,” is an aphorism that is much more approachable
to students that has roots (not the exact same) similar to that of Whitman’s poem that suggests
we learn stronger lessons through adversity than when people are always kind to us.

Figure 9: Journal Entry Data Collection Identifying Opportunity for Additional Scaffolding

68

Realizing these additional opportunities for scaffolding reinforces the need for
continually examining my backwards planning for enough scaffolding and consideration of
student knowledge funds.
Expanded Views of “Text”
The scope of language arts continues to expand as new literacies develop through
continued societal and technological advancements. As the scope grows, so must the language
arts classroom to include lesson plans that reflect these new definitions and possibilities for
“literacy.” There must be consideration for multimodal literacies that account for student
strengths, cultures, and necessities. The very definition of multimodality is the usage of multiple
literacies at once or “the social practice of making meaning by combining multiple semiotic
resources.” This can be achieved through representation variety, demonstration of abstract
concepts with concrete manipulatives, and navigating a variety of “modes” such as, but not
limited to: music, photographs, physical space, patterns in tables, and performance. In the
language arts classroom, there will always still exist traditional text-based literacies, which will
be examined here, but in tandem, there must be additional modes of communication for students
to analyze, comprehend, and use in authentic ways. We must consider the “art” of “language
arts.” So, to provide a definition, the modes of which I’ve been speaking about are simply
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“socially shaped and culturally given resource[s] for making meaning” (Wilson & Chavez, 2014,
p. 4) and a text then “becomes any instance of communication in any mode or combination of
modes” (p. 5).
See Table 3 in which I examined the various types of text in my unit for analysis.
Table 3: Text and Literacy Analysis Table
“Text”

Where?

Explanation

Expansion of poetry
Day 1
“text” to include visual

Shape poems and Venn Diagram poem

Expansion of poetry
“text” to include
spoken word

“OCD” poem by Neil Hilborn

Day 1

Expansion of poetry
Day 1
“text” to music.
Includes of expansion
of who is an “author.”

Reference to Tupac, Notorious B.I.G., and sea shanty viral
trend

Expansion of poetry
“text” to texting.

Day 1

Texting poetry contest

Expansion of “poetry”
to include prose style

Day 1

Example of coming out poem from introductory video with John
Green.

Expansion of “poetry”
to include prose style

Day 4

Students write their own prose-style poem about their names.

What is “poetic”?

Day 3,
period 4

While discussed on Day 1 in a general sense with examples,
Day 3, Period 4 explicitly asked and discussed how “deep” their
poems have to be. Allowing students to interpret and respond
to the template prompts in a way that makes sense rather than
trying to match a certain definition of “poetic.” Doubles as
differentiation.

What is “poetry”
structure?

Day 5

Prose poem is structured differently than a lot of poetry
students have been exposed to. Connects back to the very first
poem in the video on the first day that was a prose style.

Traditional Text Usage
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This unit was based around the traditional text idea of poetry. We the first day of the unit,
students were exposed to a variety of poetic forms and began manipulating words into their own
poetry. Assignments consisted of free verse poetry and prose poetry, though a few students did
opt for specific rhyme schemes at various points in their writing. Students relied on traditional
reading literacies to decipher templates, answer questions, and then compose original poems of
their own creation with the writing literacies they possess. These must be noted as separate
literacies as simply being able to read does not equate to the ability to write, nor does being able
to write automatically mean a student is skilled in extracting understanding from text. The two
literacies often work in tandem, this is true, but they are not one in the same.
The specific use of poetry from Walt Whitman provided students with access to a
traditional member of the poetry canon. Who Whitman was as a person and how he is considered
one of the greats (though he wasn’t in his own time necessarily) was discussed. While some
poets are difficult for students to connect with, such as Poe and Shakespeare, Whitman is one
that even some reluctant poets at least acknowledge due to his being the father of free verse
poetry. As some students told me, the rigidity of poetic structures are what can frustrate them
about poetry especially when writing it, but when presented with freedom of expression that
Whitman’s free verse form allows, a large barrier is removed. Students also tended to enjoy
knowing Whitman was seen as controversial and even obscene, that he presented himself as
working man, and how he abandoned those rigid structures of poetry, which students themselves
voiced frustration with. What’s interesting is the traditional texts of Whitman challenged student
preconceived notions of poetry, expanding their interpretation of poetry itself.
Other Text Representations

71

Students already inhabit a multimodal environment in ways that previous generations did
not experience while growing up. While their navigation of these spaces allows them to engage
with unique combinations and process information in new ways, simply existing within those
spheres does not automatically equate to proficiency. Direction, guidance, and helping in
translating between the multimodal texts and experiences must still be provided. It was my
intention to broaden student understanding of poetry through various modes, extending to the
idea of who is a poet.
This was most thoroughly achieved on the first day of the poetry unit when I explained
what poetry is and is not. I included visual poems that require students to be able to see them due
to the actual shape or the way in which words are included themselves, such as with the Venn
Diagram poem (Figure 10).
Figure 10: Visual Poems in Google Slide Presentation

Another poem that is not traditionally simply written and read is spoken-word poetry.
Students listened to “OCD” a powerfully personal poem about the author’s experiences of living
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with severe OCD and trying to find love. This poem in particular had some strong student
responses, including one student voicing, “Wow, that actually makes me like poetry.”
Additionally, we discussed at length songs as poetry. While some students vehemently
disagreed that music could be poetry, others softened to the idea rather quickly. It is worth
mentioning that some students initially balked at my statement of songs being poetry because the
“music itself isn’t poetry” and so I conceded that lyrics themselves are what I’m labeling as
poetry. This is an important semantic distinction to take into consideration when teaching poetry
units in the future. The song itself that I chose to use brought into the realm of poetry modern
day modes of expression students are particularly familiar with, TikTok and YouTube, as well as
a pop culture sensation that students knew at the time: sea shanties. This type of song,
particularly a song known as “The Wellerman,” was trending on TikTok and other apps that
students regularly use. A whaling song from New Zealand in the 1800s was suddenly trending
with a young Scotsman landing a record deal as a result of his popularity on TikTok singing it.
Even though the song itself is far from modern, this brought a technological sphere students exist
in to the forefront of what is poetry.
As I continued through the slides to show students what poetry actually is and challenge
their ideas on the concept, we discussed the idea of poet itself, again with the mode of lyrics.
Students all knew that Tupac Shakur was a famous rapper, but only a single student knew he was
a published poet before signing a record deal and then used that poetry to write lyrics. This
expansion of what poetry is and who a poet is helps students see the potential for the poetic
around them as well as the idea I continually reinforced that they themselves are poets.
The final way in which I tried to connect student modes of communication to poetry was
through text messaging. What’s interesting to note is this was not well received by students not
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because they couldn’t see how their ability to use their own sort of language is poetic (and we
explicitly discussed code switching), it was because they didn’t like the examples I provided on
the Google Slide (Figure 11).
Figure 11: Text-Based Poetry Google Slide Presentation

As the unit progressed, students challenged their preconceived notions of “poetry” by
writing free verse and prose poetry, as previously discussed in this chapter. The prose poem in
particular struck students as an odd form of poetry and found this mode awkward at times when
writing due to its paragraph structure. One of the most intriguing discussions I had with students
about these preconceived ideas of poetry was in what is actually “poetic.” In fact, one period in
particular explicitly asked me about how “deep” their poems needed to be. Some students were
nervous to share their poetry because it, in their words, “wasn’t very poetic.” This created a
fabulous opportunity for me to meet me where my students were at while helping give students
power and autonomy with their poetic creations. Poetic was anything they defined it as. They did
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not have to respond to the templates in any way other than what made sense to them rather than
trying to figure out what I wanted as their teacher and a lover of poetry.
To Add/Change
There is great opportunity for me to include a great many other types of literacies in this
unit, especially considering the CDL and hybrid learning environments we inhabited. First and
foremost, using images and other visuals could help students especially in learning to analyze
poems such as Whitman’s “Stronger Lessons” or Trethewey’s “History Lesson.” Especially with
the latter, seeing actual representations of the photographs being discussed in Trethewey’s poem
could help students create meaning when the theme is complex. Being able to generate meaning
from one communication mode to another (text and visual) increases student opportunities to
think deeply and generatively. After all, students are largely bombarded with visuals and media
and so practice in deciphering messages associated benefits them beyond interpreting poetry for
a language arts class.
Similarly, students used basic digital literacies as far as accessing poems on the Canvas
curriculum delivery platform and writing them in the digital space of Google docs, but there was
little else I incorporated to continue building student digital literacy and citizenship. In particular,
I’d like to include the use of Google Jam boards in order to get students sharing with each other.
I was hesitant to use sites such as Nearpod and Padlet due to student outcry about constantly
having to join new sites and keep track of all them. Jam board is built right into the Meet where I
interact with my students and requires no additional password creation and remembering. It gives
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them a space where they can authentically interact with each other and feel more comfortable
sharing what they’ve wrote rather than reading it out loud to the class.
Thinking in these same lines of digital space literacies, students used basic Internet search
skills to find out information about the meanings behind their names. It is again important for me
to remember that simply because students have grown up in a digital age with access to the
Internet it doesn’t mean they know exactly how to use it best to achieve specific goals. It would
behoove me to provide direction in searching for information on their names. This could be
achieved through scaffolded mini lesson in which I ask students to perform specific searches
using their name (Figure 12). Students could then pair and share to discuss what they found and
how they did it before moving on to work individually on their “My Name” poems. While my
end goal for the poetry unit doesn’t involve Internet search skills, this is organic placement for a
short introduction into those skills especially considering that the next unit is one on exposition
during which students do perform various searches for information on a topic of their choosing.
Figure 12: Lesson Plan Analysis Determining Expanded Literacy Opportunities

Lastly, while time was a great constraint in this unit, I disliked how little students actually
read and responded to poetry itself. While the focus can still remain on writing, models of all
kinds are important to develop those writing skills. For this reason, I plan on updating the poetry
contest portion of the unit to include more reading of poetry while being able to engage in
discussion using digital literacies. First and foremost, students would have more than poetry
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contest option. Secondly, students would then search for poems that fit the criteria of the contest
they have selected. This guarantees a much wider representation of poetry than if we were to
stick to a single theme. Next, students would use a discussion board to share these poems and
have authentic online dialogue with their peers in which they respond to each other in positive
and respectful ways.
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Chapter 5
CONCLUSIONS AND IMPLICATIONS

After analyzing my collected data alongside the literature review, I have come upon
conclusions that provide answers to my research questions. Additionally, there are implications
to consider as I evaluate results and the effectiveness of my own teaching instruction.
Research Question 1
“How has my planning for effective differentiation changed,” was the first question I set
for myself in this action research project. The literature of effective, high-level practice
emphasizes this ability to meet students where they’re at. As Tomlinson and Moon (2013) point
out, differentiation is not one single component and to simplify the pedagogical tool to only
varied learning options isolates the element into disconnected components. My understanding of
this concept has vastly improved as I’ve evaluated my own understanding and implementation of
differentiation. I came to realize how truly interwoven differentiation is with effective teaching
as a whole. As I began this unit, I tried to plan for the specifics of differentiation, such as my
student who writes better on paper than on the computer or try to plan for extra time. What I
came to realize though is that differentiation is guided by the basic principles of creating an
encouraging learning environment where I am constantly using assessment data to respond to my
students in ways that support them. My planning for effective differentiation has changed in the
fact that it’s evolving. Differentiation and scaffolding are so intertwined at times it’s almost
impossible to separate them. Student readiness, interests, and their preferred methods of learning
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all contribute not only to my ability in determining appropriate levels of challenge, but also in
how I address those varying levels in ways that make students feel heard, valued, and capable.
Research Question 2
The previous discussion of differentiation then naturally leads into my second research
question regarding scaffolding: “In what was has the scaffolding in my lesson plans provided the
right amount of challenge for students?” I’ve discovered that scaffolding is a high-priority focus
of mine and that I rely highly on establishing end goals and backwards planning from there.
Scaffolding is far more than the entire unit though and extends to individual days and minilessons, as well. Each of my students is unique and has had varying experiences with success in
the English language arts classroom. According to the initial pre-write activity, a majority of my
students have not had positive experiences with poetry units especially. I was able to take this
informal data to review my scaffolding and how I communicate instructions as well as
expectations for my students. As we progressed through the unit, it was a joy to see students who
had previously told me they “aren’t good at poetry,” or, “can’t write poetry,” or even, “I don’t
understand poetry,” create and even enjoy creating poems. It was through careful scaffolding and
ensuring the messages I convey are that of encouragement and belief in my students’ abilities
that I feel I was able to provide the right amount of challenge for my students in the first half of
the unit.
The second half of the unit, though, was not as successful in meeting my students where
they were at. As discussed in the previous chapter, there were multiple instances where my
planning, leading questions, and adjustment during class showed me I had not properly
ascertained the zone of proximal development for some of my students. It is with this in mind,
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then, I have taken the data and my newfound understanding of differentiation and its interwoven
nature with scaffolding, to create a more student-friendly poetry contest opportunity.
Additionally, students spent a great deal of time writing, with a few models, but due to
lack of student willingness to often share, they were not necessarily reading a lot of poetry. This
is the key to where I did not properly scaffold the poetry contest. Students needed to discover not
only could they read poetry, but they could understand it and even enjoy it. In the future,
multiple poetry contests will be available to accommodate student interest and ability. The
contests will have differing criteria and themes. As students select the contest they are most
interested in, they will find models and examples to share and discuss with peers, thus creating a
sociocultural learning opportunity. This additional scaffolding is the backbone from which then I
can select poetry contests that appeal to my students while pushing them into that zone of
proximal development. I can adjust the way I introduce the contests and how to find poems as
models, giving students autonomy in their learning.
Research Question 3
Lastly, I specifically examined, “How does the way I plan for instructional units reflect a
proactive approach to addressing various literacies?” I approached the poetry unit with
multimodal intention, incorporating visual and musical aspects to expand student understanding
of what the text “poetry” is. There is a common misconception when it comes to poetry that it is
“dead” in the sense that it is something in the past and not something relevant to student lives.
Being able to incorporate specific student interests aligns with differentiation as well as
addressing multimodal literacies.
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Students responded positively to the incorporation of music as poetry, which was
particularly easy to incorporate in this unit considering the TikTok craze around sea shanties at
the time of the unit’s creation. Students saw poetry in a current event and something they
recognized, therein helping them position the idea of poetry around something concrete (prior
knowledge and experience activation). The incorporation of rappers as poets also received
particular student reactions as I know a number of my students have a preference for this music
genre. YouTube provided an opportunity for students to experience spoken-word poetry from the
author who created the poem, again positioning poetry as something current and not as
something only people in the past, such as Shakespeare, created. Aside from simply addressing
the text of poetry as a whole, there were other ways students experienced modern literacies in
this poetry unit. While I was able to use some visual aspects of poetry, I would have liked to use
more. Especially in the case of the Natasha Trethewey poem that students had difficulty
interpreting, pictures would have been helpful in determining meaning.
With the use of an online curriculum platform, students were able to read, create, and
share poetry in a digital space. Giving students practice and skills to work within these types of
spaces improves their ability to use and be successful in the 21st century where technology is
continuously evolving. As I examined this unit and modified it in response to my observations
and data, there are ways I could have enhanced these digital literacy opportunities. As previously
discussed in the changes I’d make as a result of examining research question number two, I
would like to have students engage in sharing with authentic audiences, including their
classmates. To achieve this, the use of Google Jam boards would be beneficial in helping
students share in an online space. Additionally, the use of a discussion board for sharing poetry
they discover would give students an opportunity for interacting in collaborative spaces, sharing
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resources, and responding in respectful ways to peers. These are all crucial skills in the digital
era where anonymity presents dangers in the way human beings interact with each other when
they do not have to experience the direct results and consequences of their online actions.
Limitations
There are two main limiting factors that must be considered when evaluating the gathered
data and conclusions. Of which, the first, and probably most prominent, limitation was the fact I
am a first-time action researcher. It was a learning process to understand the intricacies of such a
research project while creating the production alongside it. At the beginning especially, I did not
see how the various pieces of this research puzzle fit together and so created seemingly
ambiguous direction at times. There was great confusion around the concept of not researching
students and including their specific data into a project that revolved around my teaching
instruction.
The second limiting factor was the teaching restrictions as a result of COVID-19. The
unit began in a completely online format and moved to hybrid, creating a bit of chaos, some lost
days to administration-mandated instructional plans, and students readjusting to even existing
within the classroom again. Additionally, the current structure of the school year was drastically
altered due to COVID-19. Students received only half a year of each core class, including
English language arts. The half a year was broken up into an ABAB schedule, so while I had
built rapport with the previous group of students, there were fresh faces coming into the unit that
was scheduled next.
Implications
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In conclusion, this action research project has reinforced the continuous need to examine
data pertaining to my instruction. This includes the ability to step outside of what traditional
assessment would insist I examine: my students. As a teacher, I must remain a student myself. I
must see each day of teaching as a learning opportunity to reflect and improve. By designating
the three specific questions, I was able to practice the art of research and establish a base from
which to be able to engage in consistent professional reflection through carefully selected data
collection points.
In specific regards to my research questions, I have come to the understanding that while
I had a general grasp on the core ideals behind my instructional choices, I have room to grow and
improve. I now more fully understand the intricacies of differentiation and how inextricably tied
to scaffolding it is. Backwards planning is, at the essence, the starting point for each and every
unit, lesson groupings, mini lessons, and even creation of instructional materials. It is with the
combination of these pedagogical tools I will be able to better achieve appropriate levels of
challenge for all my students. Additionally, while I have approached my lesson plan creation
with a focus on multimodality there is always an opportunity to consider what other literacies I
could bring in.

83

Works Cited
Ainsworth, L. (2003). "Unwrapping" the Standards: A Simple Process to Make Standards
Manageable. Englewood, CO: Advanced Learning Press.
Ballard, S. & Dymond, S. (2016). “Acquired Severe Disabilities and Complex Health Care
Needs: Access to Inclusive Education.” Research and Practice for Persons with Severe
Disabilities, 41(3), 191-208. DOI: 10.1177/1540796915621190.
Berding, F., Rolf-Wittlake, K., & Buschenlange, J. (2017). “Impact of Different Levels of
Epistemic Beliefs on Learning Processes and Outcomes in Vocational Education and
Training.” World Journal of Education, 7(3), 103-114. DOI: 10.5430/wje.v7n3p103.
Bishop, Rudine. (1990). “Mirrors, Windows, and Sliding Glass Doors.” Perspectives: Choosing
and Using Books for the Classroom, 6(3).
Brookhart, S. (2016). How to Make Decisions with Different Kinds of Student Assessment Data.
Alexandria, VA: ASCD.
Buehl, D. (2017). Developing Readers in the Academic Disciplines (2nd ed.). Portland, ME:
Stenhouse Publishers.
Choo, Susanne. (2010). “Writing Through Visual Acts of Reading: Incorporating Visual
Aesthetics in Integrated Writing and Reading Tasks.” The High School Press, 93(4), 166176. DOI: 10.1353/hsj.2010.0002.
Chval, Kathryn & Khisty, Lena. (2009). “Bilingual Latino Students, Writing and Mathematics: A
Case Study of Successful Teaching and Learning.” Multilingualism in Mathematics
Classrooms. DOI: 10.21832/9781847692061-011.

84

Friend, M., Cook, L., Hurley-Chamberlain, D., & Shamberger, C. (2010). “Co-Teaching: An
Illustration of the Complexity of Collaboration in Special Education.” Journal of
Educational and Psychological Consultation.
Gargiulo, R. & Bouck, E. (2018). Special Education in Contemporary Society: An Introduction
to Exceptionality (6th ed.). Los Angeles: SAGE Publications, Inc.
Goering, C. & Strayhorn, N. (2016). “Beyond Enhancement.” English Journal, 105(5), 29-34.
Heller, S. (2016). “Timely or Timeless? The Merits of Teaching Nonfiction.” English Journal,
105(4), 13-16.
Hicks, T. and Hawley Turner, K. (2013). “No longer a luxury: Digital literacy can't
wait.” English Journal, 102(6), 58-65.
Kittle, P. (2013). Book Love: Developing Depth, Stamina, and Passion in Adolescent Readers.
Portsmouth, NH: Heinemann.
Krashen, S. (1981). Second Language Acquisition and Second Language Learning. Oxford, UK:
Pergamon Press Inc.
La Salle, T., Peshak George, H., McCoach, D., Polk, T., & Evanovich, L. (2018). “An
Examination of School Climate, Victimization, and Mental Health Problems Among
Middle School Students Self-Identifying with Emotional and Behavioral Disorders.”
Behavioral Disorders.
Lindblom, K., Galante, N., Grabow, S., & Wilson, B. (2016). “Composing Infographics to
Synthesize Informational and Literary Texts.” English Journal, 105(6), 37-45.

85

Nichols, M. (2006). Comprehension Through Conversation: The Power of Purposeful Talk in the
Reading Workshop. Portsmouth, NH: Heinemann.
Ormrod, J.E. (2016). Human Learning (7th ed.). Edinburgh Gate, Harlow: Pearson Education.
Padak, N., & Padak, G. (1994). Guidelines for Planning Action Research Projects. Research to
Practice.
Pellegrino, A., Weiss, M., & Regan K., (2015). Learning to Collaborate: General and Special
Educators in Teacher Education. The Teacher Educator, 50(3), 187-202. DOI:
10.1080/08878730.2015.1038494.
Polleck, J. (2016). “Using Nonfiction to Advocate for Change.” English Journal, 105(4), 55-62.
Preisman, K. (2007). “Don’t Be Afraid! Take Action to Improve Your Educational Practices.”
Kappa Delta Pi Record, 43(3), 102-103.
Read, S., Landon-Hays, M., & Martin-Rivas, A. (2014). “Gradually Releasing Responsibility to
Students Writing Persuasive Text.” The Reading Teacher. 67(6), 469-477.
Robinson, G. (2016). “Culturally Responsive Beliefs and Practices of General and Special
Education Teachers Within a Response to Intervention Framework.” Multiple Voices for
Ethnically Diverse Learners, 16(2), 22-36.
Smith, F. (1998). The Book of Learning and Forgetting. New York, NY: Teachers College Press.
Tomlinson, C., & Moon, T. (2013). Assessment and Student Success in a Differentiated
Classroom. Alexandria, VA: ASCD.
Tovani, C. (2004). Do I Really Have to Teach Reading? Portland, ME: Stenhouse Publishers.

86

Wiggins, G. (2012). “Seven Keys to Effective Feedback.” Educational Leadership. 70(1), 10-16.
Wiggins, G. & McTighe, J. (2005). Understanding by Design, Expanded 2nd Edition.
Alexandria, VA: Association for Supervision and Curriculum Development.
Wilson, A. A. and Chavez, K. J. (2014). Reading and Representing Across the Content Areas: A
Classroom Guide. NY: Teachers College Press.

87

APPENDIX A: LESSON PLANS FOR DOCUMENT ANALYSIS

Lesson Plan

Teacher Candidate: Leslie McLane

Date of Lesson: 2/8/21

Lesson Title/Description: Poetry Unit Introduction

Lesson #: 1 of 4

Time Allotted for this Lesson: 55 mins

Standards:
11-12.W.10

Central Focus:
Students will think and write about their
experiences with poetry.

CCSS.ELA-LITERACY.W.9-10.6

Students will be exposed to a variety of
poetic styles.

Learning Targets:
I can create a poem by
taking existing words
and putting them
together in a way I like.

Students will write a poem using fridge
magnets or blackout poetry.
Essential Questions:
What is poetry?

Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Exposure to poetry in the past.
How I know the students have this:
Students are now halfway through the school year and so have used Canvas to work on and submit
assignments before. Students were previously in this English class and are returning to it for the
second half of their ABAB schedule. Students have written poetry in various previous classes,
including some who have taken Art of Poetry.
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Academic language that will be used in lesson:
poetry, academic language, objective vs subjective
Strategies and opportunities for supporting academic language:
The entire unit is about poetry and expanding student interpretation of this type of “text.”
Specifically, we expand the idea that poetry has to be “academic” and that there is objectively
bad/good poetry. This will be explored in depth during the week. I will define objective vs subjective.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
Since this is the beginning of the unit and my first term with these students, I will be gaining more
information about their funds of knowledge than I will be connecting to them. However, I do know a
number of students voiced interest in music, including rap, during the brief time I observed the class
during the first term of the ABAB schedule. Also, sea shanties are incredibly popular on various social
media platforms (especially TikTok) right now, giving me an opportunity to connect this pop culture
reference to the lesson. Lastly, I reference how text language can be poetic, too, which is a language
type most students are familiar with to varying degrees. There is an opportunity for students to
communicate to me their thoughts and opinions about poetry and how they’ve interacted with it in
the past.
How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
I have incorporated diverse representations to expose students to poetry offering additional
perspectives. These representations are aimed to invite inclusivity through the use of black rappers
including Tupac and Notorious B.I.G. as well as a poem by Julian Randall, a black Dominican man who
writes about coming out to his parents. I have provided auditory and visual communication of
information.
What technology supports or integration are included in this lesson?
Google Slides presented through Google Meet to provide access to the lesson. The slideshow is
available on Canvas as well for student reference. The end activity involves two different links to
online blackout poetry or fridge magnet poetry creation, bringing these normally tactile modes of
poetry to students in a distance-learning format.

Materials/Equipment/Supplies/Technology/Preparation:
Google Slides presentation with the relevant links and videos. Access to Canvas, Google Docs, and
the relevant sites for blackout poetry and fridge magnet poetry.
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Time
3 min

6 min

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be
sure they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student learning

Motivation/Hook:

Motivation/Hook:

Start presentation introducing the unit as
one about poetry. “Yay! I know you’re all
completely thrilled, right? Right? No. In
fact, everyone whine or groan loudly on
the count of three 1, 2, 3 *GROAN*”

Students offer their opinions and
collectively groan/whine when called
for.

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Ask students to take 5 minutes and in
Canvas under the assignment “My
Opinion of Poetry” write their thoughts
about poetry:
Do you like or dislike poetry? Why?
What has been your experience with
poetry in school?
What IS poetry anyway?

25 mins

Teaching OR Group OR
Independent Application:
Present slides 4 – 16. Check for questions
throughout and to ask for student
opinions/thoughts.

Students ask questions should they have
any.
Students write in Canvas, answering the
prompt in the allotted timeframe.

Teaching OR Group OR
Independent Application:
Students ask questions should they
have any.
Students
will respond during prompted
opportunities.
Students
will direct attention to the slides.
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20 mins

2 min

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Direct students to the Canvas assignment
“First Poem: Play with Words.” Explain
instructions that for the rest of the
period students will create a short poem
with one of the two options: blackout or
fridge magnets. Emphasize how poetry is
about playing with words and can truly
be about anything.

Students will select one of the two sites
to use in the creation of a quick, short
poem. They will put their poem into
Canvas either by rewriting it into the
text box or with a screenshot/snip.

Closure:
Let students know a few minutes before
class is over for them to be able to wrap
up their submission. Remind them to
submit something (it doesn’t have to be
perfect). This is just practice for playing
with language.

Closure:
Students will wrap up and submit their
poem then leave the Google Meet.

Have a great rest of your day!

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Formative evidence about student funds of knowledge and personal experiences with poetry.
Informal assessment. As long as something is put into Canvas, they get full points. This begins to give
me a peek into the minds of my students as it pertains to this unit and how I can engage with them.
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Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Inclusivity/cultural representations: Students feel represented or are exposed to voices/lives
outside their own experiences through the variety of poems provided.
• Scaffolding: This is the first lesson introducing the unit and so we cover the basics of what
poetry is. Additionally, the first poem activity does not require word creation, giving students
an opportunity to choose, select, and move words instead.
• Opportunity for play: Students must believe they can be writers/poets and so must need
opportunities free of “judgement” to explore with language and express themselves. This is
tied to behaviorism, setting up students for continued success with a series of successes.
• Formative assessment data for me about my students: I see which style of poem they opted
for and what they wrote about, improving my understanding of students, their likes, and
their needs
• Sense of Autonomy: Giving options increases student engagement as well as intrinsic
motivation
• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.

Reflection:
Did all the students meet the learning target? How do you know?
Students who turned in their poem demonstrated meeting of the learning target. I was able to see
students put together chosen magnets or choose words in the blackout poetry to create unique
poems.

Reflection:
2. Describe any changes you made as you were teaching the lesson.
The only real change I made during the lesson was to extend the time students had to work on the
actual activity. We start each day with a roll call question to try and engage with students outside of
academic content, which can sometimes take longer than anticipated. However, I see connection
with students as a win and so while sometimes I may have a definitive cut-off time, I do not always.
For this reason, students did not have a lot of time to play around with the words, so I decided to
give them more time to work on it the next day. Which also gave some an opportunity to write more
than one poem.
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Reflection:
3. What would you change about this lesson plan before you teach it again? Pay attention to
situations where students either did not learn or already knew.
Pacing is the biggest change. Some periods had more time than others to play with the words in the
magnet poetry collections or blackout poetry texts. I would prefer to this in person and provide
various texts, newspapers, book pages for students to try more blackout poetry, especially since the
online versions do not allow for you to take parts of words, you must select the whole word.

Reflection:
4. How did the results of this lesson influence the way that you will teach in the future?
The results of this lesson encouraged me. Poetry can be a tough sell and many teachers do not
particularly enjoy it themselves. I had positive reactions from multiple students about various pieces.
Those pieces, most notably, were the connections to what they enjoy or is timely. For example, the
sea shanty was well received, the reference to Tupac, and the opportunity to not have to “make up”
words.

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
Student choice: Students get to pick from two types of poetry and then within those two there are
additional options. Blackout poetry link has three text selections while fridge magnet has four types of
word groupings.
UDL: Information is presented orally and visually with consideration to font size and readability
Multicultural and other representation: Text selections were influenced by what I already know of my
students, including their ethnicities, interests, and gender identities.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
The largest demographic of students who had difficulty with the lesson were the students who voiced
distaste for poetry and of these most were male. Young men can sometimes have misconceptions about
healthy expression of emotion and so view poetry only as flowery or, to use their terminology, lame. I
hoped the rap and variety of poems presented would be able to interest everyone, but it is likely I
missed various demographics.
3.

What additional methods, materials, activities, assessments, etc. would be beneficial to include?

Continuing to examine the poems I present, I should look into poems specifically about my young male
population, including sports. Many of the young men who did not want to participate are big into sports,
namely baseball and football. Bringing in poetry about these topics could create additional inclusivity
and engagement for this subgroup.
4.

How did the lesson impact student learning? What worked well?
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The overall results of this lesson encouraged me. Poetry can be a tough sell and many teachers do not
particularly enjoy it themselves. I had positive reactions from multiple students about various poems.
Those pieces, most notably, were the connections to what students enjoy or is timely. For example, the
sea shanty was well received as it is a viral TikTok phenomenon right now, the reference to Tupac, and
the opportunity to not have to “make up” words. I even had a student, who previously told me she
didn’t like poetry, say the Neil Hilborn poem made her “like poetry” and wanted to know more about
it.
Research Questions for Expanded View of Text:
1.

What digital literacies were included in the lesson? Where and why?

Students used digital poetry creation sites in an authentic way. Traditionally, fridge magnet poetry uses
manipulatives, but in the CDL classroom I had to find a way for students to still have the same kind of
feeling. The blackout poetry is also more visual in nature than some traditional forms of poetry and the
online version still allows students to create and communicate information in an authentic way.
2.

What media-based literacies were included in the lesson? Where and why?

Use of YouTube allows authors to read and perform their poetry, giving audiences around the world an
opportunity to participate. Students are exposed to more variety and authentic voices telling their own
stories in this way. In particular, this is reflected in the Neil Hilborn poem “OCD”, sea shanty viral video
that brings together collaborators from all walks of life around the world, and Tupac’s own interview
explanation of his poem “The Rose that Grew From Concrete.” Lastly, the TedED video summarizes
much of what was discussed and reinforces the variety of poetry, mentioning authors from around the
world and in various time periods.
3.

Were there other modern literacies included in the lesson? Why and where?

I specifically referenced texting as a form of code-switching that students engage in. That there are
different types of languages they engage in and can use it in creative ways. Poems that were more visual
in nature with shape poems as well as a poem that used a Venn diagram, which is often viewed as more
right-brain focused for comparing information.
4.

How was traditional text-based literacy supported in the lesson?

I did present a variety of poems that are more typical in structure from a Shakespearean sonnet to short
free-verse poems as well as paragraph-structured prose poems.

Lesson Plan Teacher Candidate: Leslie McLane
Lesson Title/Description: “I Am”

Date of Lesson: 2/9/21
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Lesson #: 2 of 4

Standards:
CCSS.ELA-LITERACY.W.9-10.10

Time Allotted for this Lesson: 55 mins

Central Focus:
Students use sentence stems to
create a poem about themselves.

Learning Targets:
I can write a poem
about myself using
sentence stems.

Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Ability to use Google Docs.
How I know the students have this:
Students are now halfway through the school year and so have used Canvas to work on and submit
assignments before. Students were previously in this English class and are returning to it for the
second half of their ABAB schedule.

Academic language that will be used in lesson:
Poem, line
Strategies and opportunities for supporting academic language:
The entire unit is about poetry and poems. Students have also all voiced (in the previous lesson)
having interpretations of poetry. I will be using “line” organically in my instruction as I explain what
students will be writing.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
Students will be writing a poem about their life experiences, giving them ample opportunity to write
about their own experiences. Experience is the most solid foundation from which to learn. This also
builds off the previous lesson in that any subject can be poetry and that student lives are worthy of
writing about. They have thoughts and ideas worth putting onto paper. Additionally, students writing
about themselves gives me more data about them, informing and improving my instruction.

How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
First, all materials are presented in a UDL format, as in both verbally and visually with large-scale
font. Second, sentence stems help provide direction in language creation. One student with an IEP
will be printing off the template in order to write by hand and submit a picture.
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What technology supports or integration are included in this lesson?
Google Meet, Google Docs, Canvas

Materials/Equipment/Supplies/Technology/Preparation:
“I Am” poem template in fillable PDF or Google Doc format:
https://docs.google.com/document/d/1UtYz47TajG0LwkqTRYPS4fmlrPjngQKKksbiIRERNsU/copy

Time
5-10 min

Procedure: TEACHER DOES…
Include “look fors” and other
ways you’ll observe and check
with students to be sure they
are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student engagement
that you’ll include / watch for to monitor
student learning

Motivation/Hook:

Motivation/Hook:

Open with roll call question.

Students respond to the roll call question.

Cover announcements and any
other additional information per
school requirements.

5-10 min

Teaching OR Group OR
Independent Application:
Yesterday we talked about
poetry and how you can write
a poem about anything and in
all kinds of ways. You played
around with words yesterday
using either the blackout or
fridge magnet sites.
Did you enjoy writing those?
Would anyone like to share
theirs?

Teaching OR Group OR
Independent Application:
Students respond to question, offering
their thoughts and opinions on the poems
they wrote the day before.
Students who want to share will do so.
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25 mins

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Writing poetry, just like
Students will ask questions if they have
anything, requires consistently
any.
doing it. Everything takes
practice. You learned how to
Students
throw a ball at some point in
will listen to the instructions.
your life, but does that mean
you’re automatically the best
Students
you can be at it? Writers throw
will go to the I Am Poem on Canvas,
away pages and pages of text
open the Google Doc, and make a copy.
they write, so that shows you
how even professionals
Students
practice and refine their work.
will write their I Am poem using the
stems provided in the Google Doc.
So, with that in mind, we’re
going to continue practicing and
playing with language because
we’re all writers and poets.
Today, you’ll write a poem about
yourself. You’ll have the rest of
the class period to work on it. Go
to the poetry module in canvas
and click the “I Am Poem” link.
Here you’ll find a link to a Google
Doc with stems to help you write
this poem.
[display template]
I wrote one as an example, which
is on Canvas for your reference.
Some of the stems are kind of
odd (like the “imaginary” sound),
so if you struggle with one, you
can always adjust it to make
sense for you.
[read model]
When you are done with your
poem, you can submit it one of
two ways:
Copy pasting it from the doc into
the text box field of Canvas or
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uploading the Google Doc with
the Google Doc LTI option.
If you get done before class is
over, start writing a second one
or going back through your poem
to see if there’s anything you
want to tweak. Poems, just like
other writing, absolutely can go
through drafts.
Any questions?
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30 mins

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Notify students of time intervals
left in class and periodically ask
how the process is going.

Students will write their I Am poem in
Google Docs first and then submit to
Canvas.

Closure:

Closure:

2 min
Let students know a few
minutes before class is over for
them to be able to wrap up
their submission. Remind them
to submit something (it
doesn’t have to be perfect).
This is just practice for playing
with language.

Students will wrap up (submitting their
poem if they haven’t done so yet) then
leave the Google Meet.

Have a great rest of your day!

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Informal assessment: I learn more about students and the ways in which they use language.
Yesterday was about working with provided words, but they have to start showing their vocabulary
and creating original thoughts today.
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Personal/cultural funds of knowledge: Students write about what they know. It’s a personal
piece with no right or wrong answers. Give validity to who they are.
• Scaffolding: This is the second lesson, giving students an opportunity to continue playing with
language, this time in a non-intimidating poem structure where they just have to add a few
words. The day before was about manipulating existing words.
• Use of models
• Opportunity for play: Students must believe they can be writers/poets and so must need
opportunities free of “judgement” to explore with language and express themselves. This is
tied to behaviorism, setting up students for continued success with a succession of
successes.
• Formative assessment data for me to learn about my students
• Incremental view of intelligence: Everyone can write and be a poet
• Differentiation: Allowing students to adjust the template according to what they felt worked
• Sociocultural Learning Theory: We learn from each other. Reading poems out loud allows
students to see how their peers have written differently yet with the same topic/prompts
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• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing

information as well as supporting differentiation for various subgroups

These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.
Reflection:
Did all the students meet the learning target? How do you know?
Students who turned in their poem demonstrated meeting of the learning target. Students
successfully wrote poems about themselves, using the sentence stems. I received poems that
followed the templates and that altered the format at times to suit individual creativity.

Reflection:
2. Describe any changes you made as you were teaching the lesson.
Just as with the first lesson, I had to adjust pacing. I gave students additional time to complete the
lesson 1 activity and then asked for their opinions. We compared the two activities, with students
offering their thoughts as to which was “easier” or that was more enjoyable for them.
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Reflection:
3. What would you change about this lesson plan before you teach it again? Pay attention to
situations where students either did not learn or already knew.
Once again, I would need to change the pacing outright especially to allow for additional time for the
first lesson. It is difficult to plan for pacing of poetry especially when I want to allow time for student
sharing. If we spend the whole class period sharing and encouraging each other’s work, I’m not going
to cut it short.

Reflection:
4. How did the results of this lesson influence the way that you will teach in the future?
Always be ready to adjust pacing on the fly. Some periods may be more willing to share, some may
have more questions; there is no one way fits best pace for a poetry unit. I was again encouraged by
student feedback and their poetry itself. I am truly blown away by the way students are responding
to the prompts. I always want to include a poetry unit now, especially since it gives me such unique
insight into student minds and lives. I connect with students in various ways, but their poetry is
showing me a new depth.

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
My student with a general learning disability is able to write by hand, take a picture, and submit her
poem rather than type. All materials are presented with consideration to UDL, ensuring information is
given orally and visually. Students who are more comfortable with poetry and so write quicker will be
able to provide more than one version.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
When I specifically asked students to compare and contrast the process of writing this poem with the
previous poem, some students found this to be easier and others found it harder since they had to
create all the words. The stems themselves are not exactly specific at times either, leaving lots of room
for interpretation that left some students who are more literal or analytical in their thinking feeling
confused. I admit, I also struggled with the “imaginary” prompts.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
The incorporation of Padlet or a Google Jam in order to get students sharing while still feeling safe to do
so with some anonymity.
4.
How did the lesson impact student learning? What worked well?
When I did read the few poems students told me I could read, their peers were so encouraging. They
commented in chat about things they liked from each one. They pointed out similes, images, words they
liked, etc.
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Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
A digital literacy I should have included is the use of an online medium to share the poetry. So many
students were nervous to share, but I think it’s important for students to see what each other are
creating. The use of a Google Jam or Padlet would give students an opportunity to see the poems of
others while being able to remain anonymous. Students did have to use Google Docs and upload to
Canvas, giving them first-hand experience with this digital writing platform and information
dissemination tool.
2.
What media-based literacies were included in the lesson? Where and why?
There were no specific media-based literacies included.
3. Were there other modern literacies included in the lesson? Why and where?
Students were allowed to make all manner of poem from nonsensical to rhyme and meter, allowing
them to explore the gambit of their imagination. They do not have to stick to “traditional” ideas of
poetry in so far as Sonnets or other specific structures.
4. How was traditional text-based literacy supported in the lesson?
There of course was still language creation and reading students engaged in. They read the sentence
stems and provided answers. Some students compared it to Mad Libs.

Lesson Plan

Teacher Candidate: Leslie McLane

Date of Lesson: 2/10/21

Lesson Title/Description: “Where I’m From”

Lesson # 3 of
4
Standards:
CCSS.ELALITERACY.W.9-10.10

Time Allotted for this Lesson: 55 mins
Central Focus:

Learning Targets:

Students use sentence stems to create a slightly more
elaborate poem than the previous “I Am” template,
utilizing their life and experiences, not just views about
themselves.

I can write a poem
about experiences
using a model as
an example.

Students work collaboratively with a partner to work
through the writing process, helping and encouraging
each other.

I can talk about
writing with my
peers.
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Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. General understanding of what
poetry is.
How I know the students have this:
Students are now halfway through the school year and so have used Canvas to work on and submit
assignments before. Students were previously in this English class and are returning to it for the
second half of their ABAB schedule. This is the third day into the poetry unit where they have
explored different types of poetry and written two of their own.
Academic language that will be used in lesson:
Poem, poetry, line,
Strategies and opportunities for supporting academic language:
The entire unit is about poetry and poems. Students have also all voiced their own interpretations of
poetry. I used “line” organically in my instruction yesterday and will continue to use this terminology
today.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
Students will be writing a poem about personal experiences and the way they view the world, giving
them an opportunity to include their cultural and community assets. Experience is the most solid
foundation from which to learn. This also builds off the previous lessons in that any subject can be
poetry and that student lives are worthy of writing about. They have thoughts and ideas worth
putting onto paper. Additionally, writing about students gives me more data about them, informing
and improving my instruction.
How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
Extended time should it be required. Opportunity to work with peers. Differentiation through
allowing student interpretation of prompts. One student with an IEP will be printing off the template
in order to write by hand and submit a picture.
What technology supports or integration are included in this lesson?
Google Meet, Google Slides, Canvas, access to Internet through Chromebooks, TV in classroom

Materials/Equipment/Supplies/Technology/Preparation:
Access to Canvas and Google Meet. “Where I’m From” poem template in Google Docs.
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Time
5-10
mins

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student learning

Motivation/Hook:

Motivation/Hook:

Open with roll call question.

Students respond to the roll call
question.

Cover announcements and any other
additional information per school
requirements.

5-10
mins

Teaching OR Group OR
Independent Application:
Yesterday you wrote a poem about yourself.
Did you enjoy writing it? What was most
difficult?
Would anyone like to share their poem like I
showed you mine yesterday as an example?
Ask about and discuss the difficulties students
had and their opinions about the poem(s).

Teaching OR Group OR
Independent Application:
Students respond to question,
offering their thoughts and opinions
on the poems they wrote the day
before.
Students
who want to share will do so.
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Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

You get more practice with writing personal
poems today. This time, you’ll work on a
“Where I’m From” poem, pulling from your
life experiences. Sometimes it’s hard to
come up with something to write about, but
you can just write about what you know.
You are worthy of being the subject of
poetry and the way you interpret the world
is valid.

Students will respond to prompts and
ask questions if they have any.

Go to the poetry module in Canvas and click
the “Where I’m From Poem” link. Here
you’ll find a link to a Google Doc with stems
to help you write this poem.

Students will go into breakout rooms
if they choose to work with a partner.

[display template]
Take your time with this and think about
the way you want to word your answers to
the prompts. Here’s an example from
another teacher.
[read example out loud]
I also wrote one and there were times
where I had to pause and think. If I was
having a tough time thinking of something
for the prompt I would skip a section and
come back to it. There are no rules about
having to work in a linear fashion.
[read my example out loud]
When I shared my poem with my partner, I
asked if he wanted to make one. He said
sure, but that he wasn’t “as good with
words.” What we realized during the
process though was that he was great with
words, it’s just he felt pressure to create
“something poetic.” But remember, “being
poetic” doesn’t have to be flowery or
anything like that.

Students will listen to the
instructions.
Students will go to the Where I’m
From poem on Canvas, open the
Google Doc, and make a copy.

Students will write their Where I’m
From poem using the stems provided
in the Google Doc.
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Sometimes we’re critical of our own
abilities. Sometimes we need to talk
through something to get to the “poetic”
stuff. For this reason, I want to give you the
opportunity to work with a partner.
Ask each other the prompts, talk about
what you think, help each other with
wording. If your partner is stuck, ask them
questions to help. Sometimes, we’re too
close to something to see it fully and an
outside perspective can help. For example,
my partner couldn’t think of things he was
told as a child. So I asked him, “You said you
were happy with your grandparents. Did
they say certain things a lot?” He would talk
and I would write down what he said. Then
I’d say what I wrote and we’d phenagle the
phrasing. Writers often talk with other
writers, so this is part of the process. The
result was his poem:
[read Mr. Boyer example]
What do you guys think about the
examples?
[discuss]
Talk in chat or unmute to tell me if/who you
would like to work with.
We will work on these today and tomorrow,
sharing tomorrow, too (if you would like to
share).
When you are done with your poem, you
can submit it one of two ways:
Copy pasting it from the doc into the text
box field of Canvas or uploading the Google
Doc with the Google Doc option.
Remember to go back through your poem
to see if there’s anything you want to tweak
or fix spelling.
Any questions?
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Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Notify students of time intervals left in class
and periodically ask how the process is going.

Students will write their I Am From
poem in Google Docs first and then
submit to Canvas.

Closure:

Closure:

Let students know a few minutes before
class is over for them to be able to wrap up
their submission. Remind them to submit
something (it doesn’t have to be perfect).
This is just practice for playing with
language.

Students will wrap up (submitting their
poem if they haven’t done so yet) then
leave the Google Meet.

Have a great rest of your day!
Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Informal assessment. As long as something is put into Canvas, they get full points. I learn more about
students and the ways in which they use language. Yesterday was writing about themselves, but this
calls for elaboration about their life and experiences. Additionally, I ask students about their
experience with the writing.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:

• Personal/cultural funds of knowledge: Students write about what they know. It’s a personal

piece with no right or wrong answers. Give validity to who they are.
• Scaffolding: This is the second lesson, giving students an opportunity to continue playing with
language, this time in a non-intimidating poem structure where they just have to add a few
words. The day before was about manipulating existing words.
• Use of models to show moves writers make
• Formative assessment data for me to learn about my students
• Incremental view of intelligence: Everyone can write and be a poet
• Differentiation: Allowing students to adjust the template according to what they felt worked
• Sociocultural Learning Theory: We learn from each other. Reading poems out loud allows
students to see how their peers have written differently yet with the same topic/prompts
• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
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These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.

Reflection:
Did all the students meet the learning target? How do you know?
Students who turned in their poem demonstrated meeting of the learning target. I was able to see
students write unique poems about their lives. Some students also demonstrated autonomy with
the template, adjusting it in ways that worked for them.

Reflection:
2. Describe any changes you made as you were teaching the lesson.
Pacing! Since I had continued to give students additional time the next day with the previous day’s
activities, pacing needed to be pushed out. Additionally, I continued adding opportunities for
students to voice their thoughts and opinions about comparing the different tasks, what was
difficult, what felt natural, etc. Additionally, Mrs Townes had finished her version of the poem the
day before and so to break the ice for sharing, we decided to share hers before opening the floor to
others. Students responded positively to her poem and we had a good discussion about it being okay
to be nervous because even English teachers are nervous sharing.
Reflection:
3. What would you change about this lesson plan before you teach it again? Pay attention to
situations where students either did not learn or already knew.
Anticipate more time needed for the activity. Therefore, anticipate needing to push out lesson 4
since I did not want to introduce a more extended writing task right before the weekend. I want
them to write in class first and be able to ask me questions as they start.

Reflection:
4. How did the results of this lesson influence the way that you will teach in the future?
The results of this lesson have continued to encourage me about having students write poetry.
They’re taking their time and creating brilliant poems. Don’t be afraid to push everything back,
especially as schedules change or days are missing from the school year. Especially since Monday has
no school, it will work out well to just spend next week focusing on the prose poem, giving them
time in class and have it turned on Thursday so they don’t have homework before we start the final
piece of the poetry unit.

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
Planning for additional time should it be needed. My student with a general learning disability is able to
write by hand, take a picture, and submit her poem rather than type. All materials are presented with
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consideration to UDL, ensuring information is given orally and visually. Student choice and ability to
work together and discuss the poem as they write.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
The breakout rooms did not go well. Students did not want to work in that setting and voiced (again)
their distaste for breakout rooms in Google Meet. I wonder, too, if since the poem is about their past
and childhood some are nervous to talk about that. Other students voiced that this one was easier
because the concepts were experienced and more concrete than the “I Am” prompts.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
A life map activity could be handy before this, but I am wary of this strategy when it is structured as
requiring the best and worst moments of someone’s life. While of course the current template can bring
up traumas, I worry about the life map bringing up particularly painful memories. Some kind of
brainstorm and sharing about the past could be beneficial though to scaffold students into the writing
process.
4.
How did the lesson impact student learning? What worked well?
Some students said they found this poem easier to write than the “I Am” poem because it is more
concrete. For example, there are no “imaginary” prompts.
Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
A digital literacy I should have included is the use of an online medium to share the poetry. So many
students were nervous to share, but I think it’s important for students to see what each other are
creating. The use of a Google Jam or Padlet would give students an opportunity to see the poems of
others while being able to remain anonymous. Students did have to use Google Docs and upload to
Canvas, giving them first-hand experience with this digital writing platform and information
dissemination tool.
2.
What media-based literacies were included in the lesson? Where and why?
There were no specific media-based literacies included.
3. Were there other modern literacies included in the lesson? Why and where?
Students were allowed to make the poem their own and did not have to stick to “traditional” ideas of
poetry in so far as Sonnets or other specific structures. The template does provide some structure, but
students have freedom and wiggle room with those.
4. How was traditional text-based literacy supported in the lesson?
There of course was still language creation and reading students engaged in.

Lesson Plan

Teacher Candidate: Leslie McLane

Date of Lesson: 2/11/21
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Lesson Title/Description: Prose Poem
Lesson # 4 of 4

Time Allotted for this Lesson: 55 mins

Standards:

Central Focus:

Learning Targets:

CCSS.ELA-LITERACY.W.910.10

Students write multiple paragraphs to create a
prose poem about their name.

I can write a prose
poem about my
name, using a model
as an example.

Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. General understanding of what
poetry is.
How I know the students have this:
Students are now halfway through the school year and so have used Canvas to work on and submit
assignments before. Students were previously in this English class and are returning to it for the
second half of their ABAB schedule. This is the fourth day into the poetry unit where they have
explored different types of poetry and written two of their own.

Academic language that will be used in lesson:
Poetry, line, prose
Strategies and opportunities for supporting academic language:
Introduction and discussion of the term. Activate prior knowledge of when the poetry unit was
introduced and we listened to a prose poem while being able to see its structure. Compare to how
students typically write in paragraph form.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
Students will be writing a prose poem about their name and the history behind their name. This will
allow them to access their person and cultural assets. Experience is the most solid foundation from
which to learn. This also builds off the previous lessons where students have written shorter poems
with prompts. Additionally, students writing about themselves gives me more data about them,
informing and improving my instruction. Activate prior knowledge of when the poetry unit was
introduced and we listened to a prose poem while being able to see its structure.
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How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
The model poem demonstrates “otherness” felt by a 12-year old who is Mexican-American.
Students have an opportunity to investigate their own names and heritage through their last names.
Extended time should it be required. Differentiation through allowing student interpretation of
prompts.
What technology supports or integration are included in this lesson?
Google Meet, Google Slides, Canvas, access to Internet through Chromebooks, TV in classroom

Materials/Equipment/Supplies/Technology/Preparation:
Canvas, Google Meet, Google Doc, “My Name” models and questions on Canvas.

Time
5-10

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student
learning

Motivation/Hook:

Motivation/Hook:

Open with roll call question.

Students respond to the roll call
question.

Cover announcements and any other
additional information per school
requirements.
Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

5-10
Yesterday you wrote poems about your
childhood and life experiences. Did you
enjoy writing it? What was most difficult?
Would anyone like to share their poem like I
showed you mine yesterday as an example?

Students respond to question,
offering their thoughts and opinions
on the poems they wrote the day
before.
Students who want to share will do so.
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8 mins

Teaching OR Group OR
Independent Application:
When I introduced this poetry unit on
Monday, we listened to a poem that was
written in paragraph form. And in the final
video we watched, we learned this is
called a prose poem. Prose (P R O S E) is
just a natural form of written or spoken
language. We’re used to seeing writing in
paragraph form, so it’s just writing poems
like that.
This will be your third poem about yourself
and this time, you won’t follow a template,
but there are some guiding questions to help
you. Go to the poetry module in canvas and
click the “My Name Prose Poem” link. Here
are the questions.
[read the questions]
Your model is from the book The House on
Mango Street by Sandra Cisneros. It’s an
excerpt called “My Name” also available
right here in Canvas for you to reference if
you want.
[read example]
This poem is due by Monday. I’m giving you
today and over the weekend because maybe
you need to do some digging about your
name. For example, I had no idea why my
parents picked “Leslie” especially because
it’s technically the “masculine” spelling.
Traditionally, the female spelling is LESLEY.
So, I had to go ask.
In class today, start on the pieces you do
know by writing in a Google Doc. So, if you
don’t know the answer to the first question
for your first paragraph, work on the second
question of what you associate with your
name. Just like the previous poems, you
don’t have to work straight from top to
bottom in that order. If you need to jump

Teaching OR Group OR
Independent Application:
Students will ask questions if they
have any.
Students
will listen to the instructions.
Students
will go to the I Am From poem on
Canvas, open the Google Doc, and
make a copy.
Students
will write their My Name poem
using the stems provided in the
Google Doc.
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around as you consider your answers, that’s
fine!
Start by brainstorming. Create lists, cluster
diagrams, whatever helps you organize your
thoughts.
For example, for mine I took the things listed
in question two and made a cluster map for
myself.
[show cluster map example]
My full prose poem is also available as a
second example so you can see how two
people approached these differently. You’ve
been playing with words all week, so this is
an opportunity to really play with language
overall.
Any questions?
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30 mins

Teaching OR Group OR
Independent Application:
Notify students of time intervals left in
class and periodically ask how the process
is going.

Closure:

Teaching OR Group OR
Independent Application:
Students will write their poem in
Google Docs.

Closure:

3 mins
When you finish your poem over the
weekend, you can submit it one of two
ways:
Copy pasting it from the doc into the text
box field of Canvas or uploading the Google
Doc with the Google Doc LTI option like
we’ve done before.

Students will wrap up what they’re
working on and then leave the
Google Meet.

Let students know a few minutes before
class is over for them to be able to wrap up
their submission. Remind them to submit
something (it doesn’t have to be perfect).
This is just practice for playing with language.
Have a great weekend!

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Informal assessment. As long as something is put into Canvas, they get full points. I learn more
about students and the ways in which they use language. Yesterday was writing about
themselves, but this calls for elaboration about their life and experiences.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Personal/cultural funds of knowledge: Students write about what they know. It’s a personal
piece with no right or wrong answers. Give validity to who they are. Also, the inspiration
poem is about “otherness” and provides a great opportunity for discussion about this
concept.
• Scaffolding: This is the second lesson, giving students an opportunity to continue playing with
language, this time in a non-intimidating poem structure where they just have to add a few
words. The day before was about manipulating existing words.
• Use of models to show moves writers make
• Formative assessment data for me to learn about my students
• Incremental view of intelligence: Everyone can write and be a poet
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•
•
•
•

Differentiation: Allowing students to adjust the template according to what they felt worked
Sociocultural Learning Theory: We learn from each other. Reading poems out loud allows
students to see how their peers have written differently yet with the same topic/prompts
UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
Time in Class: Giving students time in class to read and write shows value in the tasks rather
than having the work completed all as homework. Also, not everyone has the same access to
the Internet and resources. Giving time in class helps creates at least some amount of equity.

These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.

Reflection:
Did all the students meet the learning target? How do you know?

Reflection:
2. Describe any changes you made as you were teaching the lesson.
I wanted to give students a moment to reflect on the model poem. Instead of just immediately
moving on, I asked what things students noticed about the poem. I got a number of great responses
about the denotative and connotative qualities of the writing. I also specifically called out how
students may interpret prompts differently and that’s okay.

Reflection:
3. What would you change about this lesson plan before you teach it again? Pay attention to
situations where students either did not learn or already knew.
I would like to work a little bit more with the model poem, giving students more of an opportunity to
explore it. Also, I didn’t end up spending time sharing “Where I’m From” poems because we had
done that last week, so minor adjustments in when sharing occurs.
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Reflection:
4. How did the results of this lesson influence the way that you will teach in the future?
Students seemed to find it interesting to learn about their names. Perhaps I could do more with this
idea.

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
The model poem demonstrates “otherness” felt by a 12-year old who is Mexican-American. Students
have an opportunity to investigate their own names and heritage through their last names. I’ve allowed
some cushion time should it be required. Students have choice in their interpretation of prompts as
well as what they write about, they do not have to just answer the questions.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
Some students felt overwhelmed by the amount of paragraphs required. I was told, “That’s practically a
whole essay.” Especially in the CDL/hybrid environment, students have experienced less rigor in a great
many ways and so this may seem intimidating. It could also seem intimidating in a normal classroom for
students who view themselves as poor writers.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
I want to give students a moment to reflect on the model poem. Instead of just immediately moving on,
I should (and adapted to do so) ask what things students noticed about the poem. I got a number of
great responses about the denotative and connotative qualities of the writing. I think this is a good way
to start scaffolding poem analysis. I also specifically called out how students may interpret prompts
differently and that’s okay.
4.
How did the lesson impact student learning? What worked well?
Students seemed to find it interesting to learn about their names. It was exciting to see students
excited as they would pop up in chat or unmute to say something they just learned about their first or
last name. After all, using student lives and cultures promotes interest and motivation.
Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
Students performed basic Google searches to find information about their names. It would be nice to be
able to provide students with some basic search information and skills beforehand to guide them in this
process. Also, as with all my previous lesson plans, think using Padlet or Google Jam would continue
being beneficial for students to use and interact with while being exposed to the ideas of their peers.
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2.
What media-based literacies were included in the lesson? Where and why?
There were no specific media-based literacies included.
3. Were there other modern literacies included in the lesson? Why and where?
4. How was traditional text-based literacy supported in the lesson?
We defined “prose” and discussed it in connection to what students typically write for school. While
prose isn’t entirely “traditional” in the way Sonnets are, they are still a recognized poetry form so the
terminology is a traditional text-based literacy.

Lesson Plan Teacher Candidate: Leslie McLane

Date of Lesson: 2/22/21

Lesson Title/Description: Walt Whitman’s “Stronger Lessons”

Lesson
# 5 of 8

Time Allotted for this Lesson: 55 mins

Standards:

Central Focus:

Learning Targets:

CCSS.ELALITERACY.W.9-10.4

Students will examine a Walt Whitman poem and
companion text by Natasha Trethewey. Using these
texts, students will think about their own experiences
from which to write about.

I can read poems
and come up with
original responses
and thoughts
regarding them.

CCSS.ELALITERACY.RL.9-10.10

Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Students need basic understanding of
poetry with experience writing them.
How I know the students have this:
This is the concluding (summative) assessment, which means we’ve covered in class for the previous
two weeks a variety of poetic styles (including free verse without specifically naming it).
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Academic language that will be used in lesson:
Poem, free verse
Strategies and opportunities for supporting academic language:
Connect to students prior knowledge and skills, pointing out how they wrote free verse poetry
previously with their “I Am” and “Where I’m From” poems. Two mentor poems will be provided as
examples and those will be analyzed through oral questions.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
Students have previously written free verse poetry and now it will be named as such. Students have
written about themselves extensively during the poetry unit and now can extend this practice to a
completely original poem that is not about themselves per say, so much as about their
understanding of their experiences and the worlds they inhabit.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
Cultural and gender diversity has been represented throughout the poetry unit, including male and
female poets, black rappers, Scottish singers, and mixed-race poets. Additionally, I have a student
with an IEP who I’ve arranged with to print out assignments and hand write her tasks because this
works better for her. Differentiation through allowing student interpretation of prompts.

What technology supports or integration are included in this lesson?
Google Meet, Google Slides, Canvas, access to Internet through Chromebooks, TV in classroom
Materials/Equipment/Supplies/Technology/Preparation:
Canvas, Google Meet

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be
sure they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student learning
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Time
5-10 mins

Opening:
Open with roll call question.

Opening:
Students respond to the roll call
question.

Cover announcements and any other
additional information per school
requirements.
2-10 mins

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Last week you finished up the prose poem
about your name. We shared a few, but I
wanted to open the floor again to anyone
who had not finished or changed their
mind and would like to share. (Or wouldn’t
mind me reading it for you or
anonymously.)

Students respond to question, offering
their thoughts and opinions on the
poem they wrote.

Did you enjoy writing this poem? Was this
one tougher than the previous? Why or
why not?

Students who want to share will do so
or indicate otherwise that I can read it
out loud.
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10 mins

Teaching OR Group OR
Independent Application:
You’ve had lots of experience writing
poetry and I continue to be thoroughly
impressed with the way you express
yourselves. Most of what you’ve created
has been what is called “free verse,” as in it
doesn’t follow a rhyme sequence.
For your final poem, you’ll be combining all
the skills you’ve learned to write an original
poem with a particular theme. No sentence
stems and no specific questions for
paragraphs. It will be based on a theme in a
poem called “Stronger Lessons” by Walt
Whitman.
[briefly explain who Walt Whitman is and
how this is a poetry contest in his honor]
To start off, I’m going to read Whitman’s
poem twice out loud to you. Listen the first
time to understand the actual words he’s
saying and the second time to start
thinking about what he’s trying to say.
[read poem twice]
Now, you have 5 minutes for a quick-write
response. I don’t care about grammar, I
care about you getting your thoughts out.
Remember: writing is thinking. What do
you think Whitman is saying here? Do you
agree with him? What are your thoughts?
Submit on Canvas in the text box entry.

Teaching OR Group OR
Independent Application:
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30 mins

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Now that you’ve had some time to think
about it, what DO you think Whitman is
saying?
[open for discussion]
Do you agree with him?
[open for discussion]
I’m going to read you another poem. The
Walt Whitman Birthplace Association
suggests reading “History Lesson” by
Natasha Trethewey while contemplating
this theme we’ve determined for
Whitman’s poem.
[read poem]
What are your thoughts about HER poem
in regards to lessons?

5 mins

Closure:

Closure:

Thank you all for the thoughtful discussions
we’ve had today. Have a great rest of your
day!

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Assessment is mostly informal and formative as derived from the conversations held. I intend on
asking for student input from students who are willing to participate as well as trying to draw in
students who are quieter. As a result of observing student understanding with the poems, I can
adjust my pacing going forward, deciding if I need more time analyzing the poem as a group or if we
can move on to the brainstorm portion.
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Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
•
•

•
•
•
•
•
•
•
•

Personal/cultural funds of knowledge: students are providing their own original thoughts
about a topic with no right or wrong answers. Give validity to who they are.
Scaffolding: this is the start of the final assessment of the poetry unit, building on what
students have done previously. The lesson itself is scaffolded with a thinking strategy taking
place to gather their thoughts before talking out loud about it.
Use of model
Formative assessment data for me to learn about my students and the pacing they need
Incremental view of intelligence: everyone can write and be a poet
Cultural diversity continues to be represented in the poetry unit
Differentiation: allowing students to print off tasks and submit pictures
Culturally responsive pedagogy focus places value on student experience, background, and
heritage
UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
Authentic audience: Students have an opportunity to explore writing in a real-world
application and not just as an assignment for me.

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
UDL: Information is presented orally and visually with consideration to font size and readability
Multicultural and other representation: Text selections were influenced by what I already know of my
students, including their ethnicities, interests, and gender identities.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
Many of my students had a very difficult time analyzing these poems. I think there is first some amount
of intimidation with trying to analyze a poem even when led through it. The fear that they’ve got it
“wrong.” Secondly, my students are predominantly white and segregation as a theme of the second
poem was not immediately realized. The few students who did recognize it recognized it immediately
because of their own personal experiences with prejudice against themselves or for one boy, toward his
adopted brother who is African American. Overall, I was incredibly frustrated with this whole lesson. I
think that I made the cardinal sin of assuming that because I immediately liked and understood the
poems, then my students would be able to as well. The school is in a rural, agricultural, mostly white
community and so I perhaps assumed too much about what they should know from school or life in
general to make connections for this second poem especially.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
When I realized not everyone was “getting” the poems, I broke down my questions even further to lead
students through the process. We started with what is literally happening. I think visuals would have
been particularly helpful to the second poem and would bring in media literacy, too. For the second
poem, I’d like to use the quote, “A smooth sea never made a skilled sailor,” as the first prompt instead
of analyzing the poem right away.
4.

How did the lesson impact student learning? What worked well?
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When I switched to asking students what their thoughts were about the quote, “A smooth sea never
made a skilled sailor,” many more of them had something to say. I think this continues to reinforce the
need for backwards planning in my scaffolding and the need to break down things even further.

Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
Other than initially doing the quickwrite on Canvas, there were no digital literacies included.
2.
What media-based literacies were included in the lesson? Where and why?
There were no specific media-based literacies used in this lesson, but
3. Were there other modern literacies included in the lesson? Why and where?
I’d like to include images in the future to bring in multimodal visual literacies especially in being able to
interpret them alongside textual information (the poem).
4. How was traditional text-based literacy supported in the lesson?
Defining of free verse, something students have already been doing. We read a poem from one of the
“greats,” Walt Whitman and identified him as credited largely with free verse poetry.

Lesson Plan
2/23/21

Teacher Candidate: Leslie McLane

Date of Lesson:

Lesson Title/Description: Brainstorming for Final Poem

Lesson # 6 of 8

Time Allotted for this Lesson: 55 mins

Standards:

Central Focus:

CCSS.ELA-LITERACY.CCRA.W.5

Students will be brainstorming ideas for what
to write about in their poems.
They will use pre-writing, T-charts, or cluster
mapping to organize their thoughts.

Learning Targets:
I can use specific
brainstorming
techniques.
I can use existing poetry
and texts as inspiration
for producing my own
writing in response.
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Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Students need basic understanding of
poetry with experience writing them. Understanding of theme in Walt Whitman’s poem “Stronger
Lessons”
How I know the students have this:
This is day 2 of the summative poem unit. We analyzed the poem and a companion poem the day
before as well as did a pre-write and discussion on the topic.

Academic language that will be used in lesson:
Pre-writing strategies, cluster diagram (concept map)

Strategies and opportunities for supporting academic language:
Students will be spending the day using pre-writing strategies to prepare for their poems. An
explanation of the three options happens before students start working. I will reference my own
cluster diagram I showed them for the previous poem they wrote as a way to activate background
knowledge.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
I will reference my own cluster diagram I showed them for the previous poem they wrote as a way to
activate background knowledge. Students have previously written free verse poetry and will be
working towards this. The poem is about their own thoughts regarding a topic.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
I have provided 3 different pre-writing strategies for students to pick from to accommodate what
works best for them. Additionally, I’ve provided printable templates. I have a student with an IEP
who I’ve arranged with to print out assignments and hand write her tasks because this works better
for her. Others are welcome to use this strategy as well.

What technology supports or integration are included in this lesson?
Canvas, Google Meet, downloadable/printable PDFs

Materials/Equipment/Supplies/Technology/Preparation:
Canvas, Google Meet, downloadable/printable PDFs
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Time
5-10 mins

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be
sure they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student
learning

Motivation/Hook:

Motivation/Hook:

Open with roll call question.

Students respond to the roll call
question.

Cover announcements and any other
additional information per school
requirements.

3 mins

Teaching OR Group OR
Independent Application:
Yesterday we talked about Walt Whitman’s
poem, “Stronger Lessons” and then
“History Lesson” by Natasha Trethewey.

Teaching OR Group OR
Independent Application:
Students will respond to the
question.

What did we determine Whitman was
saying in his poem?

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Now, it’s time to plan your poem. You’re
going to use one of three brainstorming
techniques to organize your thoughts.

Students direct attention to the
directions.

10 mins

On Canvas, open up “Brainstorm for Your
Poem.”
[Cover instructions on Canvas. When
speaking about cluster mapping,
reference how this was a suggestion for
their prose poem and how you showed
them that before.] Instructions:

Now that we know what Walt Whitman
intended for his poem "Stronger

Students ask questions should any
arise.
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Lessons" and you know you'll be using
this poem as a jumping off point for
your own writing, it's time to
brainstorm. There is no wrong way to
brainstorm, but some strategies may be
more helpful in this situation than
others. However you decide to
brainstorm, I just need to see it. Upload
a document, picture, or copy/paste into
the text box.
The Walt Whitman Birthplace
Association (who is holding this
contest), wants you consider the
following, some of which we've
discussed in class. OF COURSE, you
don't have to pick adversity, you can
also talk about lessons learned through
compassion.
Whitman discusses how we can learn
from criticism, perhaps more so, than
from praise. Can you think of a time
when you learned something valuable
from adversity or difficulty? How did it
enable you to grow? Have you applied
this lesson to other life experiences? Did
your lesson involve a person, place or
thing – a grandparent or a school or a
game? Was learning this lesson difficult
or easy? Did you learn a lesson in 2020
or 2010? How can you apply it to the
future?
#1. Pre-Writing
We already did a quick write, which is a
great strategy! Now, maybe you want
to use writing as a way to explore more
of what you think about the topic.
Instead of just 5 minutes, take as much
time as you need to write out all your
thoughts. Consider the lessons you've
learned from those "who were tender
with you." Consider the lessons you've
learned from those who rejected you,
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braced against you, treated you poorly,
or disputed with you. How do you feel
about those lessons?
#2. T-Chart
Draw a T-Chart (or print out this
template ) to list out some lessons
you've learned to be able to compare
and contrast. On the left-hand side,
write lessons you've learned from those
"who were tender with you." On the
right-hand side, write lessons you've
learned from those who rejected you,
braced against you, treated you poorly,
or disputed with you. This can help you
figure out if you want to write your
poem about a specific lesson or about
lessons in general.
#3. Cluster Diagram
These are also known as concept maps.
Draw your diagram (or print out this
template to then add more bubbles to
). Each time you think of a lesson,
add a bubble and briefly describe it. On
the template, there are some lines to
make new bubbles, but you aren't
restricted to that many. You can even
add other lines off those lesson
descriptions to label how you felt or
any other details you want to include.
This can help you examine lesson
you've learned to maybe figure out if
you want to write about a specific
lesson or about lessons in general.
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30 mins

Teaching OR Group OR
Independent Application:

Teaching OR Group OR
Independent Application:

Give students time to work on their
chosen brainstorming strategy.

Students work on their
brainstorming, turning it in as they
complete it. If they finish with their
brainstorming, they then read
feedback and work on their poem.

Notify them of time-left increments.

Closure:

Closure:

Remind students in the last few minutes
to turn in whatever they have for their
brainstorming, even if they’re not done.

Students leave the Google Meet.

5 mins

“This helps me gauge where you’re at
with your planning. I can then give you
individual feedback and help with
suggestions, so it is advantageous to get
this in sooner rather than later. The poem
itself will be due Monday, as in before
class because we will be moving onto a
new unit. I will give feedback, so please be
sure and check it!
You have time in class tomorrow and
Thursday. The soonest you should have
something to turn is the end of Thursday,
but please take the weekend, too, to work
and revise if you feel so inclined. If you
plan on entering the poetry contest, we
can continue giving feedback and working
with you on this so you feel confident
about your entry.
Have a great rest of your day!
Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Brainstorm and drafting data help me know where students are with the process. The poem itself
they are writing will be the summative formal assessment of being able to write poetry without stems
or template.
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Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Personal/cultural funds of knowledge: students are providing their own original thoughts
about a topic with no right or wrong answers. Give validity to who they are.
• Scaffolding: this is the final assessment of the poetry unit, building on what students have
done previously. The lesson itself is scaffolded with a thinking strategy taking place to gather
their thoughts before talking out loud about it.
• Activation of prior knowledge: Students recount for me what the Walt Whitman inspiration
meant rather than me simply reminding them. Also, the poem itself is about student lives,
giving them an opportunity to access their own funds of knowledge and experiences.
• Feedback: Timely feedback designed to help direct students to next steps while providing
encouragement
•
Differentiation: allowing students to print off tasks and submit pictures
• Culturally responsive pedagogy focus places value on student experience, background, and
heritage
• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
• Authentic audience: Students have an opportunity to explore writing in a real-world
application and not just as an assignment for me.
• Time in Class: Giving students time in class to read and write shows value in the tasks rather
than having the work completed all as homework. Also, not everyone has the same access to
the Internet and resources. Giving time in class helps creates at least some amount of equity.
• Explicit Exposure to Meaningful Organization and Elaboration Techniques: Brainstorming
techniques such as concept maps coincide with effective study and processing techniques.
• Student choices: Students choose the brainstorming strategy that works best for them, giving
them a sense of autonomy and control with their learning

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
Students were given different and authentic choice to select a brainstorming strategy that works for
them. They could also pick from those not listed. All materials were presented orally and visually, taking
into consideration general UDL principles. Students in class could use physical T-charts and cluster map
templates or brainstorm virtually. Planning included extended time on this concept, allowing them to
use the time they need today and the next day in class.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
Some students had difficulty identifying lessons in their lives. I knew of some struggles in these students’
lives, so I was surprised they didn’t have those on their lists. It could have been more that they weren’t
comfortable writing about them, though.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
Perhaps explore additional brainstorming methods. I selected those I thought would work best for this
situation, but that doesn’t mean those are the only options.
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4.
How did the lesson impact student learning? What worked well?
Some students had their T-charts so filled out they were nearly on the back. That was definitely the
preferred brainstorming method, which will be important for me to remember and implement in other
situations since this is a structure they are comfortable with and understand.
Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
Students had the option to make a digital T-chart or cluster map as well as to use Canvas as a place to
brainstorm, utilizing online tools as a place to think and elaborate.
2.
What media-based literacies were included in the lesson? Where and why?
Organizing information in a visual way through T-chart and cluster mapping to be able to then use that
in selection and elaboration.
3.
Were there other modern literacies included in the lesson? Why and where?
None that I can identify.
4.
How was traditional text-based literacy supported in the lesson?
Quick write and stream-of-consciousness strategies were available, allowing students to just write in a
traditional sense to pull out ideas and begin drafting while brainstorming.

Lesson Plan

Teacher Candidate: Leslie McLane

Date of Lesson: 2/24/21

Lesson Title/Description: Final Poem Writing

Lesson # 7 of 8

Time Allotted for this Lesson: 55 mins

Standards:

Central Focus:

CCSS.ELA-LITERACY.W.910.4

Students will be writing their poems inspired by
Walt Whitman’s “Stronger Lessons” poem.

Learning Targets:
I can write a
completely original
free verse poem.
I can use existing
poetry and texts as
inspiration for
producing my own
writing in response.
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Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Students need basic understanding of
poetry with experience writing them. Understanding of theme in Walt Whitman’s poem “Stronger
Lessons.”
How I know the students have this:
We analyzed the poem and a companion poem to discuss the theme. Students also did a pre-write
and discussion on the topic. The day before, students brainstormed about what they’ll write about in
their poem.
Academic language that will be used in lesson:

Strategies and opportunities for supporting academic language:
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
This is the culmination of the entire poetry unit, so students will be combining their understanding of
poetry and playing with language. Students will be using the brainstorming they did the previous
day. The poem is about their own thoughts regarding a topic.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
Students are welcome to write online or on paper to submit their assignments to accommodate how
they work best. I have a student with an IEP who I’ve arranged with to print out assignments and
hand write her tasks because this works better for her.

What technology supports or integration are included in this lesson?
Canvas, Google Meet

Materials/Equipment/Supplies/Technology/Preparation:
Canvas, Google Meet

Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student
engagement that you’ll include /
watch for to monitor student
learning
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Time
5-10 mins

Motivation/Hook:
Open with roll call question.

Motivation/Hook:
Students respond to the roll call
question.

Cover announcements and any other additional
information per school requirements.
3 mins
Let students know the next two days are work
days.

Teaching OR Group OR
Independent Application:

“Use this time to your advantage. Since you
have time in class, you have immediate access
to me and Mrs Townes if you have questions
about anything. You can ask about spelling,
grammar, or we can even jump into a breakout
room 1 on 1 with you if you want to use us as a
soundboard and talk out your ideas.
The soonest you can turn in your poem is
tomorrow. This should be a poem you take
time with to draft, edit, and play around with.
You are welcome to email me a draft, so I can
give you written feedback if you like. But this is
not something to just run through for points.
Ultimately, this is due by Monday, so you have
today, tomorrow, and the weekend to work on
it.
Remember, if you plan on entering the poetry
contest, we can continue working with you on
this after the unit ends.
Any questions?”

35 mins

Follow up with students who have not
submitted their brainstorming.

Teaching OR Group OR
Independent Application:
Students work on their poems.

Check in on progress at various points. Remind
students to use their brainstorming or finish
that if necessary.
Provide various time-left increments.

Students ask questions if they arise.
Students respond to inquiry about
progress.
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Closure:

Closure:

Thank students for staying on task.

Students leave the Google Meet.

2 mins

Have a great rest of your day!
Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Final summative assessment of the poetry unit helps me know where students are with learning
targets. This will also inform my instruction for this unit going forward.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Personal/cultural funds of knowledge: students are providing their own original thoughts
about a topic with no right or wrong answers. Give validity to who they are.
• Scaffolding: this is the final assessment of the poetry unit, building on what students have
done previously. The lesson itself is scaffolded with a thinking strategy taking place to gather
their thoughts before talking out loud about it.
• Activation of prior knowledge: Students recount for me what the Walt Whitman inspiration
meant. The poem itself is about student lives, giving them an opportunity to access their own
funds of knowledge and experiences.
• Feedback: Timely feedback designed to help direct students to next steps while providing
encouragement
• Culturally responsive pedagogy focus places value on student experience, background, and
heritage
• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
• Authentic audience: Students have an opportunity to explore writing in a real-world
application and not just as an assignment for me.
• Time in Class: Giving students time in class to read and write shows value in the tasks rather
than having the work completed all as homework. Also, not everyone has the same access to
the Internet and resources. Giving time in class helps creates at least some amount of equity.
• Explicit Exposure to Meaningful Organization and Elaboration Techniques: Brainstorming
techniques such as concept maps coincide with effective study and processing techniques.
• Student choices: Students choose the brainstorming strategy that works best for them, giving
them a sense of autonomy and control with their learning

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
Time to work on what students need, if they need more brainstorming, to draft, revise, etc. How they do
these is up to them as far as different brainstorming strategies. Students can do this on physical paper or
online. All information is presented orally and visually with consideration to font size and readability.

134

2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
Some students wanted to use their quick-write brainstorming as the whole poem. It was difficult to
convince them to revisit, reword, and polish up that writing instead of just immediately turning it in as
the finished product.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
I’m not entirely sure I would include anything else for this lesson. I want to give students plenty of time
to play around with their poems. Perhaps though I could be a bit more specific at the beginning as far as
what I mean by polishing their poems. Making sure they take into consideration basic spelling, grammar,
and punctuation while of course being able to make allowances that poetry creates.
4.
How did the lesson impact student learning? What worked well?
Students who chose to use the offered brainstorming templates voiced this helping them narrow
information down to be able to write today.
Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
Students had the option to make a digital T-chart or cluster map as well as to use Canvas as a place to
brainstorm, utilizing online tools as a place to think and elaborate. Students also wrote on a Google Doc
or Canvas while working on their actual poems.
2.
What media-based literacies were included in the lesson? Where and why?
Organizing information in a visual way through T-chart and cluster mapping to be able to then use that
in selection and elaboration.
3.
Were there other modern literacies included in the lesson? Why and where?
None that I can identify.
4.
How was traditional text-based literacy supported in the lesson?
Quick write and stream-of-consciousness strategies were available, allowing students to just write in a
traditional sense to pull out ideas and begin drafting while brainstorming. Students had the option to
write their poem by hand as well.

Lesson Plan

Teacher Candidate: Leslie McLane

Lesson Title/Description: Final Poem Writing

Lesson # 8 of 8

Time Allotted for this Lesson: 55 mins

Date of Lesson: 2/24/21
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Standards:

Central Focus:

CCSS.ELA-LITERACY.W.910.4

Students will be writing their poems
inspired by Walt Whitman’s “Stronger
Lessons” poem.

Learning Targets:
I can write a completely
original free verse poem.
I can use existing poetry and
texts as inspiration for
producing my own writing in
response.

Pre-Requisite Knowledge and/or Skills:
English reading and writing. Ability to use the Canvas platform. Students need basic understanding of
poetry with experience writing them. Understanding of theme in Walt Whitman’s poem “Stronger
Lessons.”
How I know the students have this:
We analyzed the poem and a companion poem to discuss the theme. Students also did a pre-write
and discussion on the topic. Students brainstormed about what they’ll write about in their poem.

Academic language that will be used in lesson: none

Strategies and opportunities for supporting academic language:

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
This is the culmination of the entire poetry unit, so students will be combining their understanding of
poetry and playing with language. Students will be using their own brainstorming.

How have you addressed the needs of diverse learners ? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.)
Students are welcome to write online or on paper to submit their assignments to accommodate how
they work best. I have a student with an IEP who I’ve arranged with to print out assignments and
hand write her tasks because this works better for her. Students can turn in the poem today, but
they can also take the weekend for additional time.
What technology supports or integration are included in this lesson?
Canvas, Google Meet
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Materials/Equipment/Supplies/Technology/Preparation:
Canvas, Google Meet

Time
5-10 mins

Procedure: TEACHER DOES…
Include “look fors” and other ways
you’ll observe and check with
students to be sure they are
engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student engagement
that you’ll include / watch for to monitor
student learning

Motivation/Hook:

Motivation/Hook:

Open with roll call question.

Students respond to the roll call question.

Cover announcements and any other
additional information per school
requirements.
3 mins
“This is your last day to work on your
poem in class. You can turn it in at the
end of class if you’re done, but
Monday (before class) will be the
actual due date, so you have more
time.
Again, use this time to your
advantage. Utilize the resources
available to you right now, aka me
and Mrs Townes.
You are welcome to email me a draft,
so I can give you written feedback
during the class even.
Remember, if you plan on entering
the poetry contest, we can continue
working with you on this after the
unit ends.
Any questions?”

Teaching OR Group OR
Independent Application:
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35 mins

Follow up with students who have not
submitted their brainstorming.

Teaching OR Group OR
Independent Application:
Students work on their poems.

Check in on progress at various
points. Encourage students who are
struggling with the poem to seek
assistance.

Students ask questions if they arise.
Students respond to inquiry about progress.

Provide various time-left increments.
Closure:

Closure:

Thank students for staying on task.

Students leave the Google Meet.

2 mins

Have a great rest of your day!
Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Final summative assessment of the poetry unit helps me know where students are with learning
targets. This will also inform my instruction for this unit going forward.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
• Personal/cultural funds of knowledge: students are providing their own original thoughts
about a topic with no right or wrong answers. Give validity to who they are.
• Scaffolding: this is the final assessment of the poetry unit, building on what students have
done previously. The lesson itself is scaffolded with a thinking strategy taking place to gather
their thoughts before talking out loud about it.
• Activation of prior knowledge: Students recount for me what the Walt Whitman inspiration
meant. The poem itself is about student lives, giving them an opportunity to access their own
funds of knowledge and experiences.
• Feedback: Timely feedback designed to help direct students to next steps while providing
encouragement
• Culturally responsive pedagogy focus places value on student experience, background, and
heritage
• UDL: All materials are presented in two modes, visually (with large text) and orally, reinforcing
information as well as supporting differentiation for various subgroups
• Authentic audience: Students have an opportunity to explore writing in a real-world
application and not just as an assignment for me.
• Time in Class: Giving students time in class to read and write shows value in the tasks rather
than having the work completed all as homework. Also, not everyone has the same access to
the Internet and resources. Giving time in class helps creates at least some amount of equity.
• Explicit Exposure to Meaningful Organization and Elaboration Techniques: Brainstorming
techniques such as concept maps coincide with effective study and processing techniques.
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•

Student choices: Students choose the brainstorming strategy that works best for them, giving
them a sense of autonomy and control with their learning

Research Questions for Differentiation:
1.
What are the specific differentiated strategies used?
Time to work on what students need, if they need more brainstorming, to draft, revise, etc. How they do
these is up to them as far as different brainstorming strategies. Students can do this on physical paper or
online. All information is presented orally and visually with consideration to font size and readability. I
individually assisted students who wanted to submit to the contest get their submission details figured
out.
2.
Identify students who had difficulty with the lesson or assessment and evaluate the potential
reasons for this performance.
Some students wanted to use their quick-write brainstorming as the whole poem. It was difficult to
convince them to revisit, reword, and polish up that writing instead of just immediately turning it in as
the finished product.
3.
What additional methods, materials, activities, assessments, etc. would be beneficial to include?
I would have liked to, just like in the first few lessons, utilize Padlet or Google Jam to share some poems
students wrote. This could have perhaps made the task seem less intimidating to some who were really
struggling with what to say.
4.
How did the lesson impact student learning? What worked well?
The poems I did receive from students were fabulous! I had students from each class period enter the
contest and were proud of themselves for deciding to enter.
Research Questions for Expanded View of Text:
1.
What digital literacies were included in the lesson? Where and why?
Students had the option to make a digital T-chart or cluster map as well as to use Canvas as a place to
brainstorm, utilizing online tools as a place to think and elaborate. Students also wrote on a Google Doc
or Canvas while working on their actual poems.
2.
What media-based literacies were included in the lesson? Where and why?
Organizing information in a visual way through T-chart and cluster mapping to be able to then use that
in selection and elaboration.
3.
Were there other modern literacies included in the lesson? Why and where?
None that I can identify.
4.

How was traditional text-based literacy supported in the lesson?
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Quick write and stream-of-consciousness strategies were available, allowing students to just write in a
traditional sense to pull out ideas and begin drafting while brainstorming. Students had the option to
write their poem by hand as well.

APPENDIX B: RESEARCH JOURNAL ENTRIES AND ANALYSIS
2/8/2021
I was nervous about today for a variety of reasons. Poetry can be a tough unit for students.
There are a lot of misconceptions around poetry and it can be incredibly intimidating. This can
be particularly exasperated by unhappy experiences with poetry in previous classrooms.
Over the course of the four periods, I had mixed results. This distance-learning format can
create unique challenges for evaluating the needs of each student. I had students therefore give
me some information about their thoughts on poetry. I wanted to know their opinions. Students
seemed to be frank with me and I responded positively to all entries on Canvas, thanking them
for their honesty. I tailored my comments to each student depending on their initial response.

Some were thoroughly not looking forward to the
poetry unit and I made a point of saying thank you and that it was my goal to try and make this
as enjoyable a unit as possible--or at least one that they didn’t completely dislike.
I had particular success with second period. I struggled a little bit with pacing during first and
third period, which meant they didn’t really get to the application portion at the end of class.
Second and fourth periods did get time to play with words either by using blackout poetry or
fridge magnet poetry. In second period, I have a student who in her response about poetry
commented, “I don't really like poetry.” She chose to try the fridge magnet poetry link with the
“nature” group of words. In chat, she commented how actually proud she was of her poem. She
then qualified her statement saying it didn’t make particular sense, but that’s not what matters. I
read her poem, silently, and commented in the class I thought it made sense and was beautiful.
I was absolutely thrilled to see a student who had been reluctant about the unit experience a
success so quickly.

The other poems I’ve received thus far are just as stellar. I’ve included some examples.
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The moods greatly varied, which was fabulous to see the different ways students played with
the words available to them. This next one has a dark and somber feel, for example.

This was titled “Insomnia” and aptly named as such!

A young man provided this next example. It is quite raw and has such a vulnerability to it.

Another young male student wrote this delightfully happy and positive short poem.
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I did get a few submissions from other periods, though I plan on giving them more time
tomorrow to play around with the words. I intend on also giving the two periods who had time to
work, a few additional minutes because I don’t want them to feel rushed with it. Maybe they
could try another grouping of words or the other technique.
From third period, this blackout poem caught my eye.

In fourth period, a young woman used the magnets to create quite a truthful poem.

And another fourth period submission has self positivity in it.
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Of course, I am extrapolating and making assumptions about the intended meaning of some of
these poems and perhaps about the authors, but I do not think it is an exaggeration to say I
have a talented group of poets on my hands. I’m excited to see what they create during this unit.
I had the most interaction with students in second and third period during the actual Google
slideshow. It introduced what poetry is not and what it can be. It addressed misconceptions first
and foremost. Many students feel that there is a “gate keep” from poetry to a certain degree and
it is my intention to break down those barriers. I included poems about coming out, from
rappers, silly poems, a poem about personal struggle with OCD, and others. I wanted to ensure
a plethora of voices were heard and students had an opportunity to feel represented in a genre
many look at with dread because it seems unrelated to them. Students particularly reacted
positively to the incorporation of Tupac lyrics and the sea shanty (which is a current viral trend
on social media and has been for about a month or so).

There was also a slide about texting as an opportunity for poetry and I called out code
switching. Students have available to them an entire “language” or their own slang, text speak,
etc. from which to use in expressing themselves. I said it is “cool” to have that ability to speak a
whole language of their own and be able to switch to/from it. Unfortunately, all periods seemed
to dislike the text poetry, especially in third period.
Overall, I’m happy with how today went. I mostly need to continue working on pacing.

2/9/2021
Today was a bit of a rollercoaster.
First period is definitely quiet. Some of it, I suspect, is the fact it’s first period and in the morning.
Some students had been able to complete a poem the day before, but most had not. I already
knew I’d have to adjust my lesson plan to accommodate the established pace.
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We played around with blackout and fridge
magnet poetry for 15 minutes, giving students an opportunity to make a new poem. I continued

to model the process, sometimes commenting on
what I was doing: putting I asked for students who had finished one to try and make another
perhaps with a different grouping of words (magnets) or with a different text (blackout). After
time was up, I asked students to share their poems. While nobody wanted to read theirs, I was
given the okay to read two out loud for them. I was sure to compliment the poems we read.
I then introduced the “I Am” poem. This uses a Google Doc with provided blanks and prompts.
I have one student with an IEP in first period who is struggling with writing online, especially
using the prompts since they require some phenagling in the Google Doc. We have arranged for
her to print out assignments in this format and write in the prompt spaces then upload an image
of her task rather than writing in the Google Doc and uploading it directly to Canvas.

Third period I had some more interaction and additional complications. I’m finding that in this
current hybrid learning format, a great deal of students don’t attend class on their “off days.” As
in, they attend in person, but do not join the Meet for their home days. This is proving difficult for
pacing and to keep students from being bored who were in class while trying to catch up those
students who missed the previous day. I attempted to balance by having the group of students
who missed the day before do their quickwrite while I explained the task for students who were
ready to move on. Then, when they were working, I gave a quick rundown of the day’s before
introduction and set those students to working on their blackout and fridge magnet poems. So,
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third period went a little differently than the other periods today.

Fourth period’s attendance continues to dwindle and it’s a small class anyway. But, those
students who are attending have created some fun poems and let me read some of what they
created.

2/10/2021
I have some amazing poets! I’m thrilled with how this unit is going so far. It creates such a
unique opportunity to learn about my students. I learn about them each day, but this is them
sharing raw feelings, experiences, hopes, goals, and so much more. Of course, not every poem
is profoundly deep, but that still helps me learn about my students. For example, one student
wrote the entire “I Am” poem about BMX. Another wrote about his relationship with God. Others
explored their minds.
First period two people were willing to have me read their poems out loud. During the time I
gave students to finish up their poems, we chatted a bit about the process. We specifically even
talked about how we started with the blackout/fridge magnet poetry to be kind of a baby step or
stepping stone into creating poetic language. Some students voiced that they did feel that
activity helped ease them into writing their own. The sentence stems, too, helped.

For the next poem, I just had time to explain the task and read the models. A few students
voiced liking the last two models (the most modern).
Second period two people were also willing. Later, I got two emails from students saying they
could have theirs read anonymously, so I’ll be doing that tomorrow. I’m excited to see students
willing to share even if they don’t everyone to know the poem is from them. When I discussed
with this period about the scaffolding, some students voiced that they felt the blackout/fridge
magnet was tougher because they felt restricted. Others felt the “I Am” poem was more difficult
because they had to look inward. We talked about how that ability to analyze yourself can be
tough or scary.
When the next poem was introduced, I read all the models again. I asked if the students
enjoyed any and they voiced liking the last two again.
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Third period was full of willing participants when it came to sharing poems. I still read them and
a number of students requested through email to be anonymous, but I got to read a great deal
of them. The students were all so supportive of each other as we read through them, “clapping”
in chat and saying how great they were. Some students didn’t stick 100% to the prompts, which
was a great opportunity to discuss how they made the poem their own and altered it; they used

it as inspiration.
There were many students especially in second and third period who wrote candidly and with
raw emotion in their poems. I made sure to comment how lovely it is to get to learn about them
in this way and I appreciated their honesty and willingness to share themselves.
Fourth period attendance is abysmal, but we had good engagement today with those who
attended. Time was given for students who had not yet finished their “I Am” poems.

Meanwhile, some other students actually chatted
by unmuting or typing in chat. It was great to see some interaction. I was able to read two
poems out loud for the class and we again emphasized how impressed we were with all the
student poems and how thrilled we are to be doing this poetry unit.
We had a little bit of time for students to begin the “Where I’m From” poem. There were some
great questions asked. One student, who was continuing with his “I Am” poem, commented on
some prompts being personal, like the “I cry” line. We talked about how it can be as personal as
they feel comfortable and how “crying” is something real. That the “I never cry” attitude isn’t
really fair because some things are worthy of crying. Another student asked about a particular
prompt and we offered lots of options, encouraging her to make it her own. The original
introduction to the poetry unit was discussed with how some of the poems I showed were silly or
light-hearted and that doesn’t mean those were somehow lesser because they weren’t “deep” or
overly “poetic” as we tend to define.

2/11/2021
Before class today, I discussed some differentiation through scaffolding with my mentor teacher.
We have a number of students from the first term of the (ABAB) schedule who have
incompletes. Two students in particular with IEPs have struggled with the final essay. In order to
help these students still explore and flesh out ideas regarding the story, we’ve decided to use
scaffolded questions and provide additional clarification about how and what is being asked.
We’ve divided parts of questions into more manageable sections with the use of A, B, and C
designations. Then again, we list A, B, and C in the answer section to help the student organize
their thoughts. Next, there is some elaboration regarding what “setting” is and how to go about
finding that information. Additionally, an example was included on the next page to use as a
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model. This isn’t directly related to the poetry unit, but still current differentiation to help students
get caught up in English 2.
Today has been all about adaptation. Few students felt they had enough time to complete the
poem with the time in class, so I extended time to work on the “Where I’m From” poem. The
prose poem will instead be introduced next week and time in class will be provided to work on it
rather than the long weekend. This will be good to allow students time to catch up if they are
behind on poem submissions as well as potentially for other classes at the start of this term.
We’ll start fresh with pose poetry on Tuesday (Monday is a holiday) and so timing will be good
to let them work Tuesday, Wednesday, and part of Thursday with time to share. At the end, one
student was willing to let me read their poem and Mrs. Townes read hers. The students reacted
so positively and we talked about how even as an English teacher, we can be nervous about
sharing our work, validating those feelings students may be having.
Third period I have now just adjusted, planning for the fact we won’t get to the prose poem.
Plus, third period is larger (with better attendance) so I was anticipating this anyway.

They stayed on task and asked few questions. I
caught up two students, one who had been away on a family trip and the other who told me they
had not paid attention and was trying to figure out where to start. I briefly explained for them and
reminded them to feel free and email me this weekend with any questions and of course that we
could talk on Tuesday. Nobody was willing to share their poem or let me read it, but Mrs
Townes shared hers and again, students responded positively.
It seems the most common question I’ve received from the various periods is about the
“ancestor” prompt. This may be something to preemptively address in the future. As the
question came up, it was usually phrased in a way that it was obvious students are used to
figuring out what the teacher wants. By third period, I started to preemptively explain it this way:
If you ever get stuck on a prompt because you’re thinking, “what do they want?” or “what
is that supposed to be?” there is no “they” and there is no “supposed to.” While yes,
you’re writing this poem for Mrs Townes and me, we have no expectations. It is up for
interpretation, whatever you want to make of it. In the examples, I put my parents, but
my partner used his grandparents because he felt most connected to them. Others have
used great great great grandparents. Others still have referenced more of their ancestry
than any specific person and still others spoke about things their ancestors did or were
known for.”
Fourth period went much the same way. This is a particularly small class and attendance is low
on the best of days. We tend to have some interaction though with a few students who have
now voiced feeling comfortable in this English class and look forward to it. (Third period a few
have voiced similar.) I’m thrilled to know we have been able to create that space especially as
we work through a poetry unit, which can be raw and exposing. One student was willing to let
me read his after Mrs Townes shared hers.
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2/12/2021
We got to the fourth lesson today, introducing the prose poem. With the various schedule
changes and now upcoming Thursday off of school, this week will continue to further change my
plans.
“My Name” prose poem began with reading a poem about duality, of finding where one belongs.

In first period, students seemed to respond more
to the poem. They identified denotative and connotative qualities of the poem. Students pointed
out descriptive language and structure. Then they pointed out the sadness behind many lines
and how confused the writer sounds. One or two students positively responded to my model,
too.
Second period was less sure about how they felt regarding the inspiration poem. They weren’t
sure what to point out. Perhaps my questions were a bit too vague, asking students what they
noticed. Perhaps I should be specific about first what do we notice about structure, how it is
written then move onto what the author is saying (or vice versa).

We haven’t done much for poetry dissection either,
so perhaps they weren’t sure if I wanted something specific. I mostly wanted their
thoughts/reactions. This period did respond positively and excitedly about researching their last
names. Students would pop into chat while working, saying what they had just looked up about
their surname. It was exciting to hear them excited.
“Unsure-ish” was a word used to describe the way the narrator felt during third period’s
discussion, and this was a great way to describe it. Students noticed how sad she sounded and
how it’s sad she doesn’t like her own name. Students had lots of questions about the rubric itself
during this period, asking if they really had to write “that much,” and informed me that was
nearly the length of an essay. I told them I had the utmost confidence in them that they could
easily write 4 paragraphs. I also said this isn’t the same as an essay and it’s all about you, so
this isn’t subject matter that you had to try and interpret or create a thesis.
Fourth period was mostly quiet, but I had a few students tell me they knew nothing about their
name and so couldn’t write this. I let them know this is an opportunity to then find out. I
compared to my model in saying that I didn’t know either and had to ask my mom where my
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name came from. It didn’t need to be some grandiose reason. My mom liked the name from a
soap opera, after all. I also suggested they start with what they DO know. What do YOU feel like
you associate with your name? Do you like your name? What nicknames do you have? I
directed them to the prompted questions in Canvas that could help them start and told them
they didn’t need to produce something exactly like mine or the model.

2/16/2021 and 2/17/2021
Plans have had to change as schedules and information comes in. Due to Monday being
President’s Day and I’ve been informed that Thursday will be no school as well, I’m modifying
my original plans. (School weeks here are Monday through Thursday.)

So with this in mind, I looked at my plans as well as where my students are in completion of
their poems. These two days will be an opportunity to work in class on the “My Name” prose
poem and to catch up on poems they may not have finished yet. I have a number of students
who have not turned in various poems. Students who finish will be encouraged to edit. I’ve
suggested they reread, read out loud, and try to play with language. An example would be if the
student has a number of short sentences to try and break that up with a long sentence and vise
versa. They are also encourage to write another version of the poem from a different angle or in
a different way.
Most students remained in class through the various periods, though fourth period continues to
be my toughest period when it comes to attendance in general. Few questions were asked as
far as the actual poem and instead included inquiries about how hybrid will work the following
week and on. Students responded positively to the extended due date for the “My Name” poem
being pushed from this Thursday to the following Monday. It just seems to make the most sense
to make these adjustments.
I did not have time after class on the 16th to write and so this is one of the most vague entries.
Also, since it was mostly structured work time, I didn’t really know what to say. I mostly asked
how could I help, but most students did not respond to the invitation. I also didn’t get very many

149
more entries across all periods, so I ended up feeling like some of the time extension was really
a waste of time, especially for the students who had already completed their poems on time.

2/23/2021
Today I introduced the second half of the poetry unit.
In the first period, I definitely felt like I was warming up. I struggled with pace and student
engagement. It seemed that most students had no real response as far as an interpretation of
the short stanza from Walt Whitman’s “Stronger Lessons” poem. Literally during this class
period I thought of a quote that I could have used as a jumping off point for the quick write
instead, which I think students would have been able to connect to more and lead into “Stronger
Lessons.” If I intend on teaching “Stronger Lessons” again by Whitman, which I very well might
since it’s a fabulous little poem, I’ll use, “A smooth sea never made a skilled sailor,” as the quick

write jumping off point.
Unfortunately, I had no time
to go in and actually change the modules for other periods, so I kept it as is, but instead talked
about the quote in relation while we explored potential meanings.
The “History Lesson” poem also fell particularly flat in the first period. Bless one student’s heart,
he always tries to have an answer for me, though. I think the weight of this poem was a bit much
for some of them and they were afraid to actually say what they think the poem meant. I tried to
walk students through the poem first, a tactic I did with short stories the previous term.

I would read a piece of the poem and then stop,
asking students to just tell me literally what is happening in the poem. What is literally being
described; no tricks, no deeper meaning, just what is said. This even though proved tough for
some and I was asked, “What do you mean? There isn’t action or anything.” I still used this
throughout the day.
Second period was similar in a lot of ways, except I have a Mexican-American student in this
class who particularly connected with the poem once we all (painstakingly) fleshed out the
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theme of racism. She recounted her personal experiences with racism, including a time at the
Subway she works at and a customer didn’t want her to serve them food. It was heartbreaking
to hear this story, but it was an excellent way to connect the poem’s theme to student lives right
now. It’s not just something that happened way back when in Mississippi.
It was actually a student in third period last week who told me we should have a poetry contest
and I said I’d look into it. He said, “Bet,” as in that I wouldn’t. I was excited to get to tell this
student that there was indeed a poetry contest now to enter. In this period, I had one student
immediately pick up on and fully explain the theme---which also happened to be the student
who had asked me about the poetry contest. While he is listed as “gifted” in my roster, I think it
had much more to do with the fact he’s from the South and has an adopted brother who is
black. He was quick to point out the similarities between the two photographs mentioned when
in previous periods I had to spell it out (and acted it out). He mentioned specifically that he has
witnessed racial bias directed at his brother and how some people act strangely when they are
told the two are brothers. While I think this period got a decent amount from the accounts this
student provided, I can’t always rely on there being a student who has had this specific type of
experience and is able to examine something read through a specific lens. Even in second
period where I had a student who has experienced racial bias did not immediately see the
theme in the poem.
During fourth period, I specifically said, “Don’t be afraid to say what you think this poem is
about. Some previous periods have been a little nervous,” and I did get a student who timidly
asked, “Is it about racism?” I think especially considering the political climate of our nation right
now with racial tensions reaching climaxes last year, students were nervous to label something
as about racism because they were afraid of being wrong.
I also think this model, as suggested by the poetry contest foundation to use as an example,
was intimidating to students, though. While some students have experienced great hardship in
their lives others have not and I don’t want students to feel as though their struggles or “stronger
lessons” are somehow invalid because it doesn’t “compare” to something like segregation. I
think I would still use this as an example, but perhaps include others as well so hopefully each
student finds a model they feel comfortable interpreting and responding to.

2/24/2021
Today the intention was to get students brainstorming to write their own lesson poem. First
period was slow to start, but I’ve come to expect that, so I was up on my feet and checking in on
student progress more often. I explained the point of brainstorming and gave options to students
for how they’d like to brainstorm. They didn’t even have to use one of the three ways, but I did
mention that these three strategies might be particularly advantageous to this instance.
Students who viewed themselves as strong writers picked the pre-writing strategy. I specifically
asked my two students who are often off task and distracted by two girls which they were going
to pick and if they wanted a printed-off version to work on in class. They did take the option and
selected the T-chart. Other students also took advantage of the physical papers, mostly opting
for the T-chart. They included one student with an IEP for ASD and my other student who I had
previously arranged to be able to print off the “I Am” and “Where I’m From” poem templates.
Second period also seemed to prefer the physical paper to the online option, however again I
noticed some of the stronger writers opting for the pre-write. It was nice to see that students
tended to be able to find at least one option that worked for them. I had a more even split of
students selecting the concept map and the T-Chart in this period. I had one student who by the
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end of the period had the T-Chart so filled out with ideas that he was about to need to write on
the back. I commended him for his diligence and that maybe he now could review what he wrote
in order to determine a starting point for this poem. Sometimes too many options can create
paralysis and I didn’t want him feeling overwhelmed if he continued.
Third period is my rambunctious group no matter which day of hybrid learning I’m in. Today was
the larger group (one of the days I only have 3 students physically in class) and it was tough to
get the chatty boys to focus. When I specifically prompted these three gentlemen, they did take
me up on the physical paper of a T-Chart. I was then hopeful that the physical paper would
ground them into focusing, but alas, it did not. I walked around the room checking progress and
asking the whole class (including online) if I could help anyone just as I did with previous
periods. I tried to encourage them to fill out at least 3 ideas by the end of the period as a small,
specific, attainable goal. Still no avail, but at least I tried.

Fourth period I only had two people take me up on the physical paper and it was even split of
the concept map and T-Chart. It was a mostly quiet group.
By the end of the day, I haven’t received a ton of brainstorm submissions, so I’m hoping to get
more by tomorrow when I give the classes time to actually write.

2/25/2021
Students had today to finish brainstorming if they needed to. I also didn’t have time after class to
write, so this is a day late in creation, which means my memory may be spotty.
Attendance was low in first period. I anticipate some of that has to do with the fact I was offering
time during class to work. I’ve had students tell me they can’t be creative in the morning and so
they’ll do their work in the evenings. Unfortunately, I hardly get anything turned in from those
students, so I’m not keen on this strategy. Of the students who were in class, I had a few who
told me they wanted to work on past poems they didn’t finish and turn in. I felt very torn about
what to tell them. The intention was to scaffold these lessons from easy (or at least easier)
poems to the more advanced one they should be writing now. Without going through that
scaffolding, this final poem could prove extra difficult. For other students who are particularly
strong at writing or enjoy poetry, there is a higher likelihood of them succeeding even without
the prior scaffolding. So, I mostly just told them to let me know if they needed help with anything
and to just be working on something from the poetry unit.
It was basically a rinse and repeat of first period through the next three periods. There were a
few students who were trying to race through previous poems, knowing the unit was ending
soon. I got a few random submissions of the first fridge magnet poem and some “I Am” poems.
While I was happy to see them getting things done, I didn’t want them to just be doing them to
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do them...if that makes sense. I wanted to try and get them to create poetry for themselves not
just to get a score and move on.
In fourth period, I ended up with just the two people in class and nobody online by 20 minutes
in. It’s so frustrating in this current situation when students can just leave online class. I really
want to provide time to write because I don’t agree with lots of homework and lack of access to
resources/help that exists when teachers don’t provide in-class time to work. I just don’t know
what to do in this hybrid learning environment. I’m anticipating the exact same tomorrow since I
slated two days to work on this in class and then they’d have the weekend if they
wanted/needed.

APPENDIX C: MENTOR TEACHER OBSERVATIONS
Feb 17, 2021
In order to best describe and examine Leslie McLane’s teaching, it is necessary to first provide a brief
description of my own experience as well as my journey through this year.
Other than a few months of subbing prior to being hired with Three Rivers School District in 1998, I have
spent my entire career teaching English at Hidden Valley High School. As a teacher, I believe I excel at
building relationships and creating an environment where students feel comfortable and willing to
learn. Because of this I have also been in charge of Link Crew (a freshmen first day program) and cotaught student leadership.
As every teacher in the state can attest, this year has been unlike any other I have ever
experienced. During August, we were required to learn and set up Canvas classrooms, we learned
Nearpod and learned about Quizizz, Parley, Edpuzzle, and many more. We received new MacBooks,
Airpods, Wacom tables...you name it--and without a doubt I had the steepest learning curve of my
professional life. To make things a little easier, I reviewed the lessons on Canvas and chose some predesigned units with stories I have taught in the past. Of course I adjusted them slightly, but since I have
always been a paper and pencil teacher, I decided it wasn’t necessary to recreate my own version of the
wheel.
Building rapport online has been difficult--it is easy to feel awkward and idiotic--I’m always having
technical issues, asking them to wait as I figure things out, and in our district the teacher is often the only
one with a camera on during class. But I have been learning to embrace my awkwardness. When Leslie
arrived in October, my daily schedule consisted of an intro question that lasted about 10 minutes, 10-30
minutes of instruction or reading, and independent work time to fill in the remaining minutes.
For the first week or two, Leslie observed. She interacted in the discussion question portion of class, but
mainly focused on observation. During student work time and prep time, we discussed what I was
planning and what she would be teaching, as well as what she would be both planning and teaching. I
provided her with a couple of resources and some ideas.
Second term began in November and Leslie took over at that time. Since we are doing a 4 semester year,
with 4 classes a day, our daily schedule was the same as first term--4 classes of English 1A--the lessons
were all prepared. I knew that she had intended to make some adjustments and alterations, and I was
truly pleased with what I witnessed. She added a little, took out a little, and adjusted to make the
assignments more accessible. Leslie’s teaching practice is focused on scaffolding--she builds
background, allows practice, builds more background, provides feedback and encourages students to try
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and retry every assignment. As she says regularly, her goal is for the students to learn--not just to get a
grade--and that they can’t do that if they don’t have the opportunity to learn from their mistakes.

As a seasoned teacher, I’m not too proud to admit that I am also a student and I’m learning all the time. I
have learned a great deal from Leslie. I can already see the benefits of digging deeper, of providing
copious feedback and opportunities to resubmit assignments if they choose, of sharing my own work, and
requiring students to stay in the online class even when they are all working independently. I enjoy her
lessons, they are detailed, thorough, and creative. Students are working and learning and still they tell her
that this is their favorite class.
We began a new term in February. Prior to the beginning of the term we determined that a writing unit
was both needed and appropriate as we move into the hybrid classroom. As we planned, I shared an
assignment I have done in the past which needed some alteration to be successful in our new format. We
discussed the issues of teaching poetry--an English topic I have mostly avoided in my years in the
classroom. I provided her with some direction and some resources, but the lessons have been all Miss
McLane.
Please note--Miss McLane begins EVERYDAY with an opening question that gets the students thinking
and laughing. Sometimes they are related to the topic and sometimes they are just fun.
On Monday, Feb 8, 2021 the poetry unit began with an opportunity for students to share their opinions of
poetry, to watch a video by John Green about both negative perceptions of poetry and the benefits of the
art, and to work with some online “fridge-magnet” and “blackout” poetry websites. This allowed the
students to be creative and safe in that the words were provided. While students were working on their
own poetry, Miss McLane was also on one of those sites and presented her own poetry writing

process.
At the end of class, she asked students to
submit their work, but also to share or allow her to share their work. Only a few volunteered, but it was a
positive experience for both the students who volunteered and for those who heard that writing poetry is
difficult and individual.
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Tuesday February 9, 2021--Day 2 of the poetry unit. Miss McLane began Tuesday with approximately

10 minutes to work
on online “fridge-magnet” and
“blackout” poetry websites. Again, she allowed students to share and a few more were willing to share
this time. After the timer went off, she introduced the next assignment which was an “I am” poem. For

this assignment, she provided a template

and an example

that she wrote.
She explained to them that she wasn’t
grading their skills, but instead their attempts at poetry. As she sent the students off to work, she
reminded them that playing with words and word order is a key to taking pride in your poetry. While
students were working, she answered questions, repeated the instructions for late comers (many students
have tech access issues in our area), and provided encouragement.
On Wednesday, February 10, 2021 Miss McLane provided additional time for students to both share their

work and continue the writing process.
She encouraged
students that their willingness to share themselves in poetry is inspiring. After the allotted work time,
Leslie introduced the 3rd poetry assignment--the “Where I’m From” poem. For this task, she provided a

template

, the original poem, her own version, and a
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version she had her boyfriend write
--all of which she read
aloud to the class. After she shared, she explained the different processes she and her boyfriend used, and
then instructed the class to make the poem their own--emphasizing that there isn’t a “right answer” in
personal writing.
Thursday is the final day of our week. So, on February 11, 2021 Miss McLane provided the class with
the opportunity to share sections, ask questions, and continue working on their poems.

In our district, attendance in the CDL meetings is not what we would hope. Many students miss class
regularly, arrive late, or only log into the learning platform. Regardless of their attendance, Miss McLane
provides encouragement, feedback, modeled assignments, clear instructions, and a willingness to review
and explain the assignments over and over again.

